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ABSTRACT 

 

 This study examined the motivation and development of InsKru Platform, a 

Thai education technology platform that provides a virtual space for teachers to share 

their knowledge and seek new forms of pedagogies and assessments. There are three 

main research questions: 1. Why do and do not teachers acquire knowledge from the 

online platform? 2. How do the teachers apply knowledge from the online platform? 

And 3. Why does teacher shares or not share their experiences and know-how on the 

online platform? This research conducts the Single Case Study method to collect and 

analyst data from users. Many teachers need new knowledge and skills to improve 

their careers.  Teachers need up-to-date, helpful, and intended knowledge that applies 

to their classroom regarding knowledge acquisition.  Besides, the problem of how to 

use new knowledge is significant. Some teachers stuck with the solution to apply 

practical knowledge in an actual situation. More than anything else, they need a safe 

space to share their thoughts and feelings with the community. In this regard, InsKru 

still has the gap or opportunity to develop the website to be a complete and qualified 

platform. This research found evidence that the online knowledge-sharing platform 



has many benefits for Thai teachers' professional development. There are many 

opportunities to improve this learning & sharing community. 

 

Keywords: Teacher Professional Development, Online Knowledge Sharing Platform, 

Teacher Motivation 
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CHAPTER 1  

INTRODUCTION 

 

1.1 Motivation of the Study 

 

 It is widely known that, in the goal of the education system, student learning 

is the most important. The learning process is affected by many factors. The report     

(Organisation for Economic Cooperation and Development, 2005) pointed out that 

"the teacher quality" is the most crucial factor in any school, influencing students' 

success and achieving teachers' quality. Teachers' Professional Development is one of 

the critical steps to build the expected rate of teacher profession. Especially 

nowadays, information technology plays a vital role in every dimension of education. 

The interesting question is how is information technology used to change and improve 

teachers' work and profession?' 

 A significant amount of research says that 'Teachers' Professional 

Development' is an essential criterion for revolutionizing the education system and 

positively affect the teaching career. Because it increases teaching efficiency and 

critical thinking (Bicaj & Treska, 2014), it is assured that if all teachers receive 

adequate professional training, the quality of Thai children and Thai education will 

improve.  

 At present, Thailand has reached a satisfying level of teacher professional 

development, and the outstanding characteristics of Thai teachers are expected (Office 

of the National Education Commission, Thailand., 1999). Besides, the Teacher 

Professional Development Institute (TPDI), the organization that regulates the 



2 

policies and strategies for teacher and educational personnel development research, 

has created many innovations with in-depth knowledge and specialized expertise in 

professional education and related sciences. 

 In most cases, however, the teaching development processes are in the form 

of one-way communication', using new knowledge and methods without much 

feedback from students and other education stakeholders. Thus, the knowledge 

teachers have delivered to their students may not have been transferred and developed 

effectively. Therefore, this unfortunate situation leads us to the following question: 'Is 

there any other way to make things better?' In this regard, information technology has 

played a significant role in overcoming this problem by connecting teachers across 

time and space for sharing knowledge and working together to solve the challenges 

they face. Based on the context, this study focuses on and examines the following 

question: 'Is it possible to have an online community for teachers to exchange 

pedagogies, techniques, even teaching experiences and allow others to access and 

apply the techniques with their classroom?' 

 There are only a few online communities for teachers to share their 

knowledge in Thailand in the preliminary study. The major online communities, such 

as Facebook groups and Line groups, do not have a knowledge exchange process. 

Thus, data storage and retrieval do not exist on these social media, which allow the 

group members or visitors to check out the previous contents posted in the group. 

'InsKru,' the education technology startup platform, was created in 2018 to solve this 

issue. This platform aims to provide an online space for sharing teaching inspiration, 

techniques, materials, and ideas with others. Furthermore, from the study, as 

mentioned above (Bicaj & Treska, 2014), teachers were fascinated by the concept of 
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InsKru. This research studies this platform to pave the way for creating other online 

sharing communities in Thailand. 

 

1.2 Objective of the Study  

 Three objectives have to accomplish in this study, which aimed at 

understanding of knowledge sharing process of Thai teachers to improve the current 

platform and suggest a way to develop other platforms in Thailand.  These objectives 

include: 

 1.2.1 To understand the use of online knowledge sharing tools to develop 

their professionalism inside, including objectives, using process, limitation of 

professional development, and problems that arise between using the platform. 

 1.2.2 To improve the performance of the current system to be better and more 

efficient. 

 1.2.3 To propose a guideline for developing the online knowledge sharing 

platform in the future. 

 

1.3 Scope of the Study 

 This study aims to understand teachers' behavior in Thailand using the 

platform insKru as an online knowledge-sharing platform. The primary users' group 

for this study is a group of teachers interested in the new teaching process or who 

want to learn new teaching methods to teach in their classroom. The user in this group 

is only one group of teachers in Thailand. Besides, the number of people interviewed 

in this research is 10, making this study's results reflect behavior, problems, and needs 

from teachers. The results of this study only reveal the action of one group of people. 
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 Furthermore, this study used a single case study process, interviewing a 

group of people in one situation under a series of questions about using the system 

and problems about teacher professional development contexts in Thailand.  

 There are still many unanswered questions. However, these questions are 

indirectly related to teachers' behavior in systems such as teachers' daily lives, other 

groups of teachers' behaviors, and the aptitude to use technology to learn new things. 

It makes this study's scope within the range of the current user in the system and 

activities related to teacher professional development only through an online learning 

platform. 

 

1.4 Research Question 

 Literature reveals that the teacher online learning platform has many benefits 

to teachers and their teaching in the classroom. Still, only a few studies in the Thai 

context have examined the topic. This research was conducted by focusing on the 

behaviors and demands of the early adopters of InsKru. As a result, this research 

consists of three questions:  

 1.4.1 Why do and do not teachers acquire knowledge from the online 

platform?  

 1.4.2 How do the teachers apply knowledge from the online platform?  

 1.4.3 Why does teacher shares or not share their experiences and know-how 

on the online platform? 
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1.5 Significance of the Study 

 This study is significant for the development of education in Thailand. 

Nowadays, every industry has adopted technology and digital to develop work 

processes to be more efficient and effective.  Thai education introduced information 

technology formally and informally. For the formal way, the Ministry of Education 

began developing its online teaching systems for teachers, such as the OBEC Content 

Center Application and the Digital Education Excellence Platform or DEEP as an 

online teaching tool for teachers. The unofficial part is that teachers and schools have 

started bringing technology into the classroom, such as Kahoot, Google Classroom, 

and Microsoft Team. The current technology that enters the education industry is 

what teachers apply to students, but few technologies exist to make teachers develop 

themselves easier. It is like the whole government and the private sector is developing 

digital tools to help teachers work efficiently. 

 When insKru is the first platform in Thailand, an online knowledge-sharing 

platform allows teachers to exchange knowledge and develop their profession for the 

better quickly. Therefore, this issue will be an essential factor in improving Thailand’s 

teaching profession in Thailand with digital tools. 

 

1.6 Definition of Terms 

 Teacher Professional Development: Teacher professional development is the 

teacher’s learning process to understand how they learn things and can be applied to 

create students’ learning. (Postholm, 2012) 

 Knowledge sharing platform: A platform for users to interact through the 

exchange of information on the public space network by allowing communication 
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between each other, exchanging of mutual knowledge, and developing the utility of 

the value of knowledge. (Cummings, 2004; Jackson, Hitt & DeNisi, 2003; Musen, 

1992) 

 Professional Learning Community: A professional learning community, or 

PLC, refers to educators who share their teaching method to develop their teaching 

skills and learning performances. This term is used in both schools and faculty of 

education in universities, a form of professional development (Hord, 1997). 

 Intrinsic Motivation / Extrinsic Motivation: In Self-Determination Theory, 

motivation is divided into two categories by the reason or the goal of doing 

something. First, intrinsic motivation is the motivation to do something because it is 

inherently interesting and fun. Another one is extrinsic motivation, which is doing 

something because it leads to different outcomes (Ryan & Deci, 2000). 

 

1.7 Organization of the Dissertation 

 This research process begins with selecting the platform first and then trying 

it out as a user to understand the system's basic operating processes. The process 

concerns both the side of the knowledge sharing and the side of knowledge 

acquisition from the system to understand the working process, problems, and 

additional needs to create a series of questions for use in collecting user information. 

 After that, this research starts studying on various research all over the world 

to understand issues and perspectives of an online knowledge-sharing platform to use 

in teacher professional development, including studying the history of teacher 

professional development in Thailand to find a gap of knowledge that still occurs 

today and set it up as the research questions to collect data. 
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 This research used the single case study research method by asking questions 

about the main questions and system users' issues. This research had begun by 

selecting the target users by coordinating with the platform's founders to introduce the 

platform's early adopters, contacting the active users of this platform, and asking for 

permission to conduct interviews. All interviewees are teachers searching for new 

knowledge in the system and sharing their knowledge with others. There are 

differences at the interviewees' career level, including the trainer, special projects' 

teachers (such as Teach for Thailand), primary and secondary teachers in various 

subjects, school administrators, and university professors. After that, interview 

responses were coded using the framework analysis method developed by Jane 

Ritchie and Liz Spence. The process includes reviewing all interviewee's answers, 

creating a theme of the main answers, grouping similar answers, interpreting the set of 

answers, defining a meaning to the answer set, and summarizing the answers' 

meaning as a final result.  

 



CHAPTER 2 

RESEARCH BACKGROUND 

 

2.1 Career Development of Teacher 

 Teachers play an essential role in the social development process via teaching 

and guidance K-12 students to deliver the knowledge and skills they needed. 

Therefore, educating and training teachers is crucial, as (Doyle, 1990) found that the 

development of the teaching profession was an essential part that helps the teacher to 

increase their skills and attitude necessary for teachers so that the school will be 

improved too (Borko & Putnam, 1995). It is also an essential part of student outcomes 

(Darling-Hammond, 1997; Guskey, 2000). Efficient teacher education helps teachers 

cope with educational and social changes that happen both inside and outside the 

school. The education in pre-service teachers' training is the basis of a sustainable 

teaching career. The continuous training for teacher professions, effective 

professional development was discussed about its importance ( Organisation for 

Economic Cooperation and Development, 2005). There must be continuing operations 

in training and learning improvement and enough time to develop their teaching 

method. 

 Successful development is a lifelong project for teachers to develop their 

students' learning process in the classroom constantly. It can benefit other teachers if 

they decide to share their development journey through the learning community. 

Today, there are leading schools and educational sources that allow teachers to share 

their experiences and ability in many formats and diverse platforms to develop 

teachers' groups in various dimensions ( Walshe & Hirsch, 1998), as follows: 
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  1) Update new skills, attitudes, and techniques to develop teaching 

methods and educational research. 

  2) Increase the ability to cope with the educational disruption. 

  3) Empower schools to find new ways and develop things related to 

changes in teaching. 

  4) Exchange teachers' information, aptitudes, and experiences with 

relevant people, such as educational officers or staff in the academic industry. 

  5) Help the teacher who cannot develop themselves to be effective 

teachers. 

 It shows that developing a teaching profession is an important and necessary 

process for all teachers to modernize their performances and methods in their working 

environment, especially in the classroom. 

 

2.2 Online Professional Development of Teachers 

 Nowadays, information technologies play an essential role in many aspects, 

including daily routine, work, and education. With the benefits of technologies, 

teachers can use many technologies to gain students' engagement and enhance 

teaching. Therefore, teachers must have digital intelligence skills for conducting 

students' learning activities (Howland & Wedman, 2004). There is a type of learning 

called Online Teacher Professional Development (OTPD) that refers to the online 

workshop for teachers' development. The OTPD course has a variety of subjects, 

teaching methods, and learning methods (Dede, 2006; Ross, 2011) that may be mixed 

learning via the website in the form of blogs, Wikipedia, and media like videos and 
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podcasts (Yendol-Hoppey & Dana, 2010) collected in the model of a short course 

with a guaranteed certificate. 

 Social media is another professional development tool. Sometimes social 

media is used for informal learning. Each method is practical in different applications 

according to the purpose and style, such as Facebook group, Line group, and 

LinkedIn, that users can be both information senders and receivers. 

 

2.3 Professional Development of Teacher in Thailand 

 In the Thai education system, there were two significant changes in education 

reform in 1999 ( Office of the National Education Commission , Thailand, 1999; 

Yongyuth, Srinoi, & Office of the Education, Thailand, 2009).  

 The first change was a structural modification of the Ministry of Education, 

from 14 departments to 5 significant organizations. One of the influential 

organizations care about teachers, faculty, and educational personnel. However, the 

results did not meet goals because teachers cannot create the main form of "Learner 

Center" because there is no straightforward practice. Teachers did not have enough 

knowledge in 'Learner Center' creation and support from the affiliated agencies (Paje). 

 The second phase was the strategic proposal for education reform. In 2009-

2018, there were four urgent issues to reform: 

 2.3.1 Modern Thai quality development  

 2.3.2 Improving the quality of modern teachers 

 2.3.3 Quality development of educational institutions and new learning 

sources  
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 2.3.4 The new management's quality development will see that the 

development of new teacher quality was a critical issue. This issue has the following 

components (Yongyuth, et al., 2009) 

  2.3.4.1 The teacher preparation model was developed to attract and 

maintain teachers who are passionate about instructing students. 

  2.3.4.2 The development of all educational personnel uses the school as a 

teaching management base and focuses on learners. 

  2.3.4.3 Reducing all academic personnel workloads to focus on effective 

teaching has a significant impact on students. 

 

2.4 Demand for Teacher Development 

 Modern teacher development should focus on improving skills and overall 

performance for professional work (Competencies – based development) that focuses 

on creating activities that consider the importance of student-centered learning. The 

research related to (Asian Development Bank, 2002) Australia raised the issue that 

Thai teachers need to develop necessary competencies in the following areas:  

 First, teachers must obtain cognitive skills and be able to classify them to 

continue the teaching process. Second, teachers must reform learning strategies by 

focusing on students, such as constructivism strategies, critical reflection, or 

knowledge transformation. So, critical thinking skill is necessary for modern teachers. 

Third, assessment and evaluation, teachers must understand teaching methods, the 

nature of learning, and teaching elements to bring all components to create a proper 

class evaluation method. Then, add the current knowledge in an integrated subject or 

interdisciplinary studies to more in-depth learning management. Moreover, teachers 
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nowadays desire technology materials, as ICT competency, to create ICT-based 

learning processes. Meanwhile, teachers need the mentoring skills to guide their 

students and supervise their works to build positive relationships between teachers 

and students. 

 Lastly, teachers must have the researcher's competencies to lead, developing 

both teachers and students to manage their tasks virtually both in the short and long 

term. 

 

2.5 Online Learning Community of Teachers 

 The professional learning community is the community of long-term research 

and development (Hord, 2005; Louis & Marks, 1998) describes it as a professional 

community with a school-based structure that focuses on intelligence creation. Many 

people say it is a process that people share and continuously ask a question about their 

work, ponder, collaboration, focusing on learning, and growing together (Mitchell & 

Sackney, 2000; Toole & Louis, 2002) 

 There are five critical elements for the community of good learning: sharing 

values and goals, having responsibility, sharing learning, sharing leadership, and 

maintaining the relationship. Maintaining a relationship is an essential component of 

the Thai school's environment (Mahimuang, 2018). 

 There are indicators of a thriving learning community, based on the 

enthusiasm of community members, which coincide with (Darling-Hammond, 1997) 

research evidence that teachers need the opportunity to share their knowledge with 

others, advise friends on the teaching and learning issues by observing other teachers 

to the better understanding. 
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2.6 Altruism and Knowledge Sharing 

 Altruism refers to free aid expression through building partnerships and 

sharing valuable things with others that are not shared with relatives or the sacrifice 

that is not a lot (Bierhoff, et al., 1991). Altruistic people often help strangers at their 

costs, for example, in the case of knowledge workers who share knowledge with 

others, which is an action that makes one's competitiveness lessening but still willing 

to do. 

 In business organizations, altruism is used appropriately in the context of the 

knowledge-sharing process among colleagues to help each other solve some of the 

problems at hand (Carlo & Randall, 2002). Before the intention to share knowledge 

with others, altruism was found to be a precursor to this intention. This is a positive 

relationship between altruism and knowledge sharing. The process is an intrinsic 

motivation that takes place to achieve innate satisfaction without expecting a tangible 

reward. It is an internal motivation that arises from the perception of the satisfaction 

gained from helping other colleagues (Sedighi, Van Splunter, Brazier, Van Beers & 

Lukosch, 2016) 

 

2.7 Pedagogical Content Knowledge (PCK)  

 A concept like Pedagogical Content Knowledge (PCK) started in 1987 with 

Shulman and has always been used in the development of the teaching profession 

(Gudmundsdottir & Shulman, 1987). It has been adopted as a prospective teacher 

competency in the United States and many other countries (Shulman, 2015). The PCK 

model's agreement can be used to test teachers' professionalism through the Teacher 

professional knowledge and skill (TPK & S) domain is also included in the PCK. 
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TPK & S comes from the referenced generic teacher professional knowledge bases 

(TPKB) and the topic-specific professional knowledge (TSPK). TSPK has three main 

knowledge categories: 1. teaching content that takes place at the topic level 2. 

knowledge that combines content, teaching methods and context and 3. existing 

knowledge in the profession enable normative roles (Gess‐Newsome, 2015). Shulman 

described seven types of teacher knowledge: content knowledge, general pedagogical 

knowledge, curriculum knowledge, pedagogical content knowledge, knowledge of 

learners, knowledge of educational contexts, and knowledge of educational aims, 

purposes, and values (Gudmundsdottir & Shulman, 1987). The teacher professional 

knowledge bases (TPKB) sections include assessment, pedagogical knowledge, 

content knowledge, curricular knowledge, knowledge of students’ knowledge. 

 

2.8 Findings from the Literature Review 

 Teacher development is one of the fundamental procedures for developing 

students and the development of schools and society. Besides, the teaching profession 

develops continuously, especially with the help of information technology 

development. Information technology plays a vital role in teacher professional 

development in all aspects, including creating new instructional media, finding more 

knowledge, developing measurement methods, and conducting research in the 

classroom. These can help each teacher increase their potential. In Thailand, teacher 

development is also an important policy and a key policy in the education reform 

plan. Still, there is currently no standardized knowledge and capable system from the 

government to help teachers develop their careers. Therefore, the platform designed 

by the external private sector is a significant opportunity to understand how teachers 
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in Thailand need online tools to use in professional development in terms of 

knowledge and online knowledge-sharing habits.  

 From the literature, there are three questions for Thai teachers' behaviors 

emerging: 1. Why do and do not teachers acquire knowledge from the online 

platform? 2. How do the teachers apply knowledge from the online platform? 3. Why 

does teacher shares or not share their experiences and know-how on the online 

platform? 



CHAPTER 3  

RESEARCH METHODOLOGY 

 

3.1 Research Design 

 The single case study research was chosen for the method of this study. A 

case study is a form of research appropriate for unique answers, especially in the 

education industry's research. This method is necessary for the cases that involved 

many sub-issues and factors that change consistently along the time to develop 

various and comprehensive answers. As a result, understanding these matters must be 

done through an in-depth analysis of the problem to understand the cause of the 

problem and the direct and indirect impacts of the solution. 

 Case Study' is a form of qualitative research that has attracted widespread 

attention from many researchers. Specifically, Jaeger et al. (1980) defined it as 

qualitative research that used data analysis in a particular phenomenon, regardless of 

the various locations, participants, and information documents. The study does not 

focus on comparing group differences by statistical meaning but emphasizes answers 

to research questions. The research (Jaeger, et al. 1980) describes the purpose of a 

case study as a learning process about what the researcher wants to study and the 

results of learning from that case. Studying the case will be a complex system with 

unique features, overview, and scope. The case study method analyses the specific 

detail of an event or situation, such as social groups, settings, communities, and 

individuals. This research aims to understand a group of Thai teachers who use an 

online knowledge-sharing platform to study abstract things, such as teaching ideas, 
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student demands, attitudes, culture, and context definitions, using a specific evidence-

based interview to study the selected case. 

 The reason for selecting this method is to understand the sample users of 

knowledge and teaching methods. They gain knowledge from an online platform 

called InsKru, a knowledge-sharing platform for Thai teachers who want to exchange 

teaching techniques with each other to create new inspiration in teaching and applying 

the knowledge they have gained in their classroom. Predictably, everyone uses search 

engines to find information to fulfill their daily needs. 

 In the research sample selection, this research has chosen groups of teachers 

in Thailand who use online platforms to find the information to develop their skills 

and classroom environment. For studying the specific groups for the main goals, the 

case study method will give an in-depth understanding of the behaviors, processes, 

work methods, and relationships of knowledge and people in this context. This may 

reflect beliefs, values, and user insights to help platform developers create a new 

teaching knowledge platform in Thailand because developers can use the data for 

further development. 

 

3.2 Case Selection 

 The case chosen for this study is 'InsKru', an online platform for teachers who 

look for new teaching ideas and want to share their teaching methods with other 

teachers too. This platform is designed to connect, inspire, and empower teachers with 

exciting teaching techniques. The name 'InsKru' was derived from the word 

inspiration + teacher (Kru) founded this site with different roles: a content developer, 

a programming developer, and a consultant from the education organization called 
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"Saturday School". This team received 1 Million baht from StormBreaker Venture, 

the stages incubation programs for operators in the EdTech industry (Education 

Technology), which stems from a desire to revolutionize the Thai education system 

by leveraging technologies to be able to thrive in the digital ages. However, the 

InsKru website still needs a business model to support the platform further to sustain 

development. In July 2020, the website reported 1225 ideas on the platform in the 

content blog format. Ideas posted on the website have been used in 13548 classrooms 

and have impacted the learning of 3.25 million Thai students. 

 InsKru is the tool to develop the teaching pedagogies with ideas from 

professionals sharing lesson plans, instructional media, paper sheets, tutorial videos, 

and teaching techniques among the classroom nationwide. The teacher can give any 

advice to over 10 million children. The platform provides three services. First, the 

website is made for a teacher to share instruction ideas. Platform users have two roles: 

a reader who learns from other's ideas and a writer who shares the idea on InsKru. 

Second, this platform uses the Facebook page as a channel for sharing the 

recommended contents; that is, the case study or review from a teacher who used 

some technique from the website. The last service is offline workshop activity for 

teachers to share ideas and gain new knowledge. The on-site workshop creates a 

strong community of modern teachers who want to re-design their classrooms in new 

ways. 

 On its homepage, the three content categories are found: teaching technique, 

subject, and instruction media. Readers can use a filter to classify by level of detail 

(for a subject, so that teachers can find expected ideas easily). They can comment and 

express feeling to an article, such as appreciating, inspiring, and recommending to 
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friends. The platform uses a gamification system that is for a writer to track how 

many users view and interact with their content. InsKru webpage also shows the 

collection of ideas for teachers to select the subjects they teach, so it is easy to read or 

feedback. As mentioned above, InsKru provides an offline workshop for the teacher 

to exchange ideas together in any subject. So, this is a practical way to create 

sustainable teacher communities. 

 The platform's targets are the new generation teachers, 25-30 years old, in 

Thailand. The developer team is now starting to expand their target to homeschool 

facilitators by offering premium content to adjust homeschool teaching methods. This 

group is likely to be a target audience because they can show the importance of 

alternative education. 

 The reason for choosing InsKru as a case in this study is that the technology 

used in Thai teachers' knowledge exchange process has never been in the formal 

platform before. In the past, they used offline knowledge exchanges method such as 

the seminars in educational institutions or the ministry of education; teachers did not 

see any benefits from their participation, but they were forced to participate. Later, 

some websites were created to give teachers information for professional 

development, but most websites are one-way communication. The ideas are shared 

only by the official content writers. There is no channel to chat and exchange 

knowledge between teachers' communities. Most online channels for exchanging are 

social networks such as Facebook group or Line application. These are informal 

exchange ways because the system is not designed to manage knowledge exchange 

directly. This causes several problems; for example, the exchanged data is lost or is 

not practical to adapt to the classroom's activity. As a result, a platform designed for 



20 

exchanging process will make a broader impact than the old way of knowledge 

sharing. 

 From various research studies, the knowledge discussed through the insKru 

system will take pedagogical knowledge, content knowledge, pedagogical content 

knowledge, and curricular knowledge with the following definitions. 

 Pedagogical Knowledge 

 The OECD explains that general pedagogical knowledge is the specialized 

knowledge of teachers to create and facilitate an effective teaching and learning 

environments for all students, independent of the subject matter. 

 Content Knowledge & Pedagogical content knowledge 

 Shulman (1996) argues that content knowledge (CK) is "number and 

Organizing the knowledge in the minds of teachers" can be detailed in various ways, 

such as subject matter content knowledge, in-depth knowledge, and the breadth of 

knowledge on a given topic (Shulman, 1996). Alternatively, a particular topic or 

pedagogical content knowledge (PCK) is knowledge about teaching content, showing 

methods and content that makes students understand. This kind of knowledge will 

combine content with being learned and teaching methods to make students 

understand that problems or issues that have been organized to meet the learners' 

diverse interests and abilities. 

 Curricular Knowledge 

 Shulman states that it is the knowledge used in the curriculum (Shulman, 

1996). For example, there are a wide variety of teaching materials for various 

subjects. Designed to teach content to students for understanding, Tamir (1988) 

defines curriculum knowledge as the teacher's knowledge of organizing the topics and 
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skills taught to students through curriculum presented in different ways such as 

textbooks, movies, software courses, and a range of materials (Tamir, 1988). Angeli 

and Valanides regard curriculum knowledge as media comprehension, alternative 

texts and visual materials (Angeli, 2009) 

 

Table 3.1: The Types of Knowledge in the System 

 

No. Type of Knowledge  Knowledge in Platform  

1 Pedagogical 

knowledge 

Games and Activities, School Activities, Classroom 

Research, Classroom Management, Teaching 

Techniques, Measurement, and Assessment. 

2 Pedagogical content 

knowledge 

Ideas for teaching subjects in minor subjects. That 

can be taught at all, divided into two forms: by class 

from kindergarten to high school and according to 

subjects such as mathematics, physics, 

computational science or guidance covering 

subjects taught in Thailand 

3 Curricular knowledge Teaching materials and equipment in various forms 

such as worksheets, videos, PowerPoint, 

boardgame, handmade media and equipment 

teaching technology 
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3.3 Data Collection 

 The interview data were collected from two different channels: the Facebook 

page and the InsKru website. The user of this platform has two roles: knowledge 

seeker and knowledge provider at the same time. We selected interviewees who play 

two roles in the website because they hope to understand the platform’s motivation 

behind behaviors. Another reason was choosing a person with two roles on the 

website because it was running by the platform's direct network effect. If the number 

of persons in any role increase, another role will increase too. 

 This study selected the interviewees by choosing random content from the 

website, both posts with comments and without comments. Then, contacting  the 

author via Facebook to request permission to interview him/her via telephone. The 

average time of an interview is about 30 minutes to 1 hour. The interview questions 

cover the issues of online knowledge needs for teachers' professional development, 

current problems in the digital system, problems and needs about the platform, and 

what they expect the website to develop for a better user experience. 

 

Table 3.2: Distribution of Interviewees 

 

No

. 

Name Level of Teaching School Gende

r 

1 

Tana 

Aeambumrungsub 

Primary Education - 

Secondary Education 

Suwanplubplapittaya

kom School 

Male 

2 

Thodsapon 

Kannika 

Primary Education / 

Elementary school 

Not mentioned Male 

(Continued) 
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Table 3.2 (Continued): Distribution of Interviewees 

 

No

. 

Name Level of Teaching School Gender 

3 Warintorn 

Chewraprapat 

Secondary Education 

/ High school 

Thai Niyom 

Songkroa School 

(under Teach for 

Thailand Project) 

Female 

 

4 Nichaphat 

Wongboonmak 

Primary Education - 

Secondary Education 

Not mentioned Female 

 

5 Waranya Pattapong Primary Education - 

Secondary Education 

Chimphli School 

(under 'Teach for 

Thailand' Project) 

Female 

 

6 Kwansakul 

Ouppaphan 

Secondary Education 

/ High school 

Mahidol 

Wittayanusorn 

School 

Female 

 

7 Chokprisan 

Abdullorh 

Secondary Education 

/ High school 

The Demonstration 

School of Valaya 

Alongkorn Rajabhat 

University under the 

Royal Patronage 

Male 

8 Thanawee 

Phongphasawat 

Primary Education - 

Secondary Education 

Opportunity 

expansion school 

(under 'Teach for 

Thailand' Project) 

Male 

(Continued) 
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Table 3.2 (Continued): Distribution of Interviewees 

 

No

. 

Name Level of Teaching School Gender 

9 Valen Dulyakorn School Management Banjongrat School Female 

 10 Wallapa 

Wassanasompong 

Undergraduate degree Suan Sunandha 

Rajabhat University, 

Samut Songkhram 

Campus 

Female 

 

 

3.4 Data Analysis 

 This research conducted framework analysis method developed by Jane 

Ritchie and Liz Spencer from the NetCen ( Ritchie, Lewis, Nicholls & Ormston, 

2014), then used the matrix to map interview transcripts of all interviewees with the 

same theme and extract the meaning for each point with the following five steps. 

 3.4.1 Familiarization with the data: read all transcripts several times to 

understand all the interviewees' points. 

 3.4.2 Identification of a thematic framework with key themes and sub-themes 

to be the index. 

 3.4.3 Indexing or coding in transcripts. 

 3.4.4 Charting and summarizing what interviewees tell. 

 3.4.5 Mapping and interpretation of the results. 

 For a thematic framework, there are three main themes, sub-themes level 1 

and sub-themes level 2, following as the following table: 
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Table 3.3: Themes and Sub-theme of Interview Data 

 

Themes Sub-theme level 1 Sub-theme level 2 

1. Teacher professional 

development 

1.1 Professional 

development 

1.1.1 How to find the 

knowledge  

  1.1.2 Which knowledge is 

needed 

  1.1.3 Problem about 

professional development 

  1.1.4. Need 

about professional 

development 

 1.2. Professional Learning 

Communities (PLCs) 

1.2.1 Nature of PLCs 

  1.2.2. Problem about PLCs 

  1.2.3. Need about PLCs 

2 Knowledge Provider 

Side 

2.1 Motivation to share  

 2.2 Barrier to share  

 2.3 Problem about sharing  

2 Knowledge Provider 

Side 

3.4 Need for a platform 

for sharing 

 

(Continued) 
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Table 3.3 (Continued): Themes and Sub-theme of Interview Data 

 

Themes Sub-theme level 1 Sub-theme level 2 

3 Knowledge Seeker 

Side 

3.1 Way to find and use 

the platform  

 

 3.2 How to search for 

knowledge in a platform  

 

 3.3 Problems with using a 

platform 

 

 3.4 Needs about the 

platform 

 

 

 The first theme is teacher professional development. The main point is about 

understanding how teachers work in the current situation in professional development. 

This theme's scope is to find teachers' basic needs to motivate themselves to explore 

new knowledge in two aspects: Professional development like how to manage the 

classes and Professional Learning Communities (PLCs) for transferring knowledge 

between teachers. 

 For the knowledge provider side's theme, the main objective is to find 

motivations and barriers on the physical and mental side that can block, unblock, or 

encourage users to share more content on the website. Moreover, the needs and 

current problems about the InsKru website's experiences can be used for the further 

improvement of the platform.  
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 For the knowledge seeker side's theme, these users are also crucial like 

knowledge provider in the indirect network effect relationship. This side's main 

objective is to understand current users’ nature about ways to find and use the 

platforms and how they find knowledge in the platform. Furthermore, the needs and 

problems of using a platform can be suggested to receive more engagement from 

teachers nationwide. 



CHAPTER 4 

FINDINGS 

 

4.1 Why Do and Do Not Teachers Acquire Knowledge from The Online 

Platform? 

 4.1.1 The need for practical knowledge and skills 

 Thai teachers use an online knowledge-sharing platform as a channel to find 

diverse teaching ideas and upload their contents for others. Most of the contents they 

need are over the scope of books or instruction manuals. Teachers need various ideas 

and contents that align with the current situation and can be adapted or plugged-in 

with their classes efficiently.  

 Currently, the Ministry of Education has three mechanisms created to help 

teachers gain new knowledge. The first one is formal seminars that many teachers 

identify as a one-sided conversion that blocks knowledge exchange. Another is a local 

learning community that limits only teachers within the same school or nearby 

schools, so there is no knowledge diversity. The final solution is a supervision process 

used as an evaluation tool rather than feedback for development. Teachers need four 

types of knowledge from online platforms:  

  1) Subject-matter knowledge 

  2) Knowledge of activities to use for different purposes in the classroom 

  3) Knowledge of the teaching and skills needed for teaching careers 

  4) Applied knowledge from other sciences related to everyday life.  
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  First, subject-matter knowledge is straightforward in a simple way, as one 

of the teachers said: 

   “The content we studied at college was too deep. We need to translate 

the content into only a language that children will understand easily. We need to 

understand the complex and challenging knowledge first and then explain it to our 

students”. (No. 1, personal communication, July 20, 2019)  

  Second is the knowledge of activities with different classroom purposes, 

such as movement activities, recreation activities for fun and relaxation, and 

integrated activities that link the academic lesson with students' everyday life. As one 

instructor described: 

   “Before the lesson, an introduction step or activities is essential 

because it keeps students interested and feels that their stories are connected to their 

daily lives.” (No. 3, personal communication, July 22, 2019) 

  Another knowledge type is about the teaching methods and skills needed 

for teaching careers, such as the human learning process, child psychology, and the 

various teaching sciences from the concept provided, such as learning design, grading, 

job planning, class management, emotional management, and students' memory 

development. The knowledge mentioned above will increase accordingly with the 

teaching experience. Still, it is better if there is a place that gathers all of the teachers' 

necessary knowledge not to have to use their first classroom as trial and error. 

Similarly, some teachers reported the situation as follows: 

   “Now (the knowledge) that is needed class management and emotional 

control. I still can't distinguish the emotions of my students because now I am only a 

student-teacher. One thing is to remember the content I studied from university 
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because I usually focus on analysis methods.  When we came to teach, I forgot the 

knowledge to teach. I must keep practicing and balancing my knowledge inside.”  

(No. 2, personal communication, July 22, 2019) 

  Finally, some teachers also need applied knowledge from other sciences 

related to everyday life, such as business knowledge in the modern world, which 

teachers can apply to their subjects. It requires the knowledge of modern media types, 

such as podcast that is very easy for listening and require only about ten minutes. As a 

teacher mentioned: 

   “I like listening to the podcast called 'Eight and a Half Lines'. Contents 

extracted from the podcast are impressive—the speaker talks about several topics. I 

think many topics in the podcast are linked with daily life. So, I bring those contents 

to adapt to my teaching method. Such as, about history, instead of giving an ordinary 

presentation about history, I decided to teach my students how to adapt history 

contents with nowadays business and entrepreneurship.” (No. 5, personal 

communication, August 5, 2019) 

 4.1.2 Source of opportunity with easier accessibility  

 There are many methods that some teachers use to search for new knowledge 

in the offline world. The methods can be divided into various ways through the 

following ways: books, seminars in the school and other sectors, and the experiences 

exchanging directly with other teachers. For the books, some teachers prefer reading 

the textbook because the foreign contents are creative. The government or private 

organizations organize training programs that many teachers can participate in in 

some schools. Some teachers join a workshop that opens public because they are 

interested in new content and want to apply their classroom contents. Besides, many 
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teachers use to have a conversation or consult with friends, who study from the same 

university, in the same school, or teachers who have more experience or have ever 

taught the same subject before. They talk to find new ideas, try to use the new 

knowledge in their classroom, and then develop the results. Some of them discuss the 

problems arising from their teaching because they believe teachers who have worked 

in a school before having a good understanding of their children's backgrounds. This 

is a more sensitive and effective way of finding other knowledge, but it does not allow 

teachers to get much new and creative content for their classrooms when searching for 

information. Besides, some teachers find more knowledge from online society. There 

are generally two types of initiatives: active search and passive data gain. The first 

format is done through data searching from many websites, such as Google, 

YouTube, Facebook, and Pinterest, in which they will find several ready-made 

teaching materials available. The teacher's finding is focusing on the related subjects 

they teach in the classroom. There are many ready-made teaching materials on 

YouTube, such as Thai literature as a movie or cartoon that can be shown in the class 

immediately. The benefit of this way is that students have more fun and engaging 

with classes than only the lecture. If teachers are not comfortable with English, they 

will use Google's automatic translation to understand international content. Most 

teachers of the research's behavior are familiar with information searching through the 

internet, depending on each teacher's diligence. Nevertheless, some people say that 

the faster solution when they have a problem is to ask the professional and then get 

the answer immediately. As the manager of the school described:  

  “Most teachers decide to ask their colleagues when they have a problem, I 

expect them to research for the answer, but he is good at asking. Why do you not find 
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the answer from Google? Why are you asking? They said they get the answer more 

quickly.” (No. 7, personal communication, August 15, 2019) 

  “School administrators say teachers in schools are familiar with searching 

for information on the internet. Still, when they get only a bit of information, they 

decide to use it without finding more proof.” (No. 4, personal communication, August 

5, 2019) 

  “When he searched for information and then found a YouTube video 

about fractions, he took it immediately. He did not have any other effort that he could 

have information on another channel apart from YouTube. He imagined a plan to 

inspire the students to try it out, but his efforts were not enough.” (No. 6, personal 

communication, August 7, 2019) 

 The data indicates that many teachers are active in finding new information 

for teaching, but they want simple information that can be used immediately. The goal 

of finding new information on the internet is to find new activities to draw attention 

from children, find world wide‟s ideas, or see certain news or entertainment items 

online to apply them with their lessons. Facebook's algorithms introduce exciting 

information on the Facebook news feed or Facebook group to get new passive 

information. 

 The biggest problem arising from online knowledge searching is language 

constraints. If some teachers do not have foreign language skills, the search results 

will not enough because there are not many sources of knowledge in Thailand.  

 There are three ways to divide the Thai teacher's knowledge search process: 

the first method is to learn from direct experience, which is the most effective, but it is 

a time-consuming way to learn. The next approach is to ask experienced people, but it 
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cannot guarantee that their knowledge is suitable for other classes because of the 

learner context difference. The last way is to find knowledge through the internet. 

That is the fastest way to find, but it is not essential to consider the data‟s 

performance because, many times, the data obtained from the internet is not usable. 

 Apart from the knowledge about teaching purposes, another type of 

knowledge the teachers need is teaching materials. During class planning, teachers 

must add a section of the teaching materials to the lesson to better understand the 

content. The education system encourages teachers to create the media in their 

classrooms in two ways. First, creating teaching materials is a part of the evaluation of 

teachers' performance and salary increment. Another way is to create teaching 

materials to win prizes from the contest at the nearby schools. Both processes only 

encourage teachers to create their media. Many teachers are enthusiastic about 

creating teaching materials in the short term, as some teachers said: 

  “Teachers from the school network organize a teaching contest together at 

one school and present their products. There is a committee asking questions and then 

scoring gold, bronze, and silver award. At that time, teachers would be active in 

creating teaching materials.” (No. 9, personal communication, August 18, 2019) 

  Because of the time limitation of teachers, the materials cannot be 

prepared for every class. Therefore, nowadays, there are many solutions for this 

problem, such as the online content of ready-made teaching materials free of charge 

or officially sold through Facebook Pages or websites in case of premium materials. 

Some of them are specially hired to make teaching material. The teaching material 

formats have a wide range, including PowerPoint files, hand-made materials, exams, 

worksheets, and activity sheets that can be printed out immediately. Big companies 
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provide these sales and from some teachers who produce their materials and sell them 

to other teachers to make extra money.  

 The advantage is that using existing online media will facilitate the teachers 

who do not have time. Still, the disadvantage is that many teaching materials are 

created to serve one's teaching style, and the material is not fit with other teachers. 

Some teachers say they must create slides by themself. It is impossible to bring other 

people's slides to teach because different people have different teaching styles. A 

teacher described the situation at the time: 

  “By just reading the slides, I cannot teach in the way he teaches. Some 

teachers used to give me some PPT slides. I read those slides, and then I knew I could 

not use them as my material, but what I have got from his slides was the idea.”  

(No. 10, personal communication, August 15, 2019) 

 Another disadvantage is that most instant (ready-to-use) media have limits 

for using it in classes. Some activity aims to challenge students' knowledge, and they 

may not be suitable for every class because of each student's difference. 

 4.1.3 Limited time and energy for finding new knowledge 

 The current teachers' professional development is caused by the enforcement 

of the Ministry of Education, Office of Education, or school systems that emphasize 

the teacher's quality as a clear document, regardless of teaching effectiveness. The 

document such as the teacher evaluation document that all teachers were forced to 

submit for their promotion and follow by increasing salary or the research teachers 

forced to conduct for each semester class. Therefore, the teacher's evaluating system 

is an important factor affecting the development of teachers' professions. These are 

the advantages that define Thai educational standards. Still, the disadvantage is that 
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teachers cannot spend their time developing their teaching method because of the 

burden of documents that affect their free time. The current education system is also 

trying to address the teacher's professional development process through teacher 

supervision and a position promotional system, which does not truly motivate learning 

and develop their skills. Moreover, it does not build a useful community of 

professional learning as it should be. 

 The conditions and limitations for teachers when they need to develop 

themselves are time and energy. The main task is to teach their student, but they have 

to do other tasks apart from teaching. Other burdens stipulated by the government and 

school are documentation, project assessment activities, supervision, submitting 

lesson plans to the school, checking out the teaching plan, taking the exam with the 

content taught, and checking the exams' consistency and the class contents. Moreover, 

teachers have to organize a yearly exhibition, and some teachers need much energy to 

ensure children's safety. After many teachers have finished teaching, they cannot 

improve teaching methods and do not have which is the time to search for new 

knowledge. The additional work is a factor that depletes the time and energy of many 

teachers, so there is no time and energy left enough to develop themselves. As one 

teacher explained: 

  “We use much energy to look after students and keep them safe. That is 

enough after teaching one day. Most teachers cannot do it anymore. They must rest 

because they use much energy during the teaching period”. (No. 6, personal 

communication, August 7, 2019) 

 The nature of students is one of the conditions that teachers need to 

understand. Teachers must know their characteristics to engage them in the 
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classroom. It is divided into an interest in students' content affected by the disruption 

of current technologies, essential factors that need to be done before teaching, and 

current channels they use to communicate with students. 

 Today's students have only a little patience for learning. Many students 

usually use social network applications or play online games in the classroom. So, 

teachers have to solve this problem by using interesting content enough to draw 

students' attention, such as ghost stories, games, and music bands' stories. Most 

teachers nowadays apply exciting stories in the subjects smoothly. 

 One of the critical factors analyzed from the interview is building children's 

trust, which is the most important thing that teachers should do with students as the 

basis of a healthy teacher-student relationship. Suppose the relationship is terrible, no 

matter how good the teaching method is or how good the teaching content is. Students 

will not listen because children will not learn from people they do not like. The 

teacher in high school commented about the importance of relationship: 

  “Have you ever heard that a child will not learn from someone they do not 

like? For example, if you teach them that 1+1=2, but you are a teacher whose children 

do not like, just 1+1, they will not answer you.” (No. 2, personal communication, July 

22, 2019)  

  “I feel that the most important thing is not to teach academic content but 

to build trust with your student in the first place. You have to show that you 

understand them. If you do without understanding, everything does not work. We 

need to start a relationship between teachers and students first.” (No. 8, personal 

communication, August 15, 2019)  
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 Finally, the method of communicating with students nowadays, technology is 

a natural and effective way for this generation of students. As a result, many teachers 

tend to change the way to order homework or communicate with students using 

Facebook or Line Group, an additional communication channel for teachers who need 

to make their teaching design more friendly and accessible. 

 After understanding teachers' and students' general characteristics, the next 

step is to understand teachers' preparatory work. The teachers' leading role is subject 

to the central knowledge management process in the teaching method arrangements 

that start during the semester break. In the school and the academic department, 

teachers are assigned to teach in different academic grades. After that, teachers must 

study the „2008 core curriculum' designed by the Ministry of Education, which 

stipulates the suitable topics for students in all grades and the learning objective that 

should be taught during the class, including knowledge, skills, and habits. Another 

point in the curriculum is the learning indicators used and the learning that children in 

different levels need in the academic year. After that, each teacher will first create a 

lesson plan that divides the contents they need to teach. The effective lesson plan will 

answer these questions: how many lessons does it take to teach? How many hours per 

lesson? As for the detailed plan, most of the plans are focused weekly. Very few 

people try to finish the plan for all semesters in only the semester break duration. The 

main reason for planning weekly is that it is more appropriate for the school and 

students' context. In one semester, there will be many unexpected situations like 

school activities that are accidentally set during class time or the holidays. So, the 

strict lesson plan needs to be changed anyway. Periodic planning, like weekly 

planning, is more flexible. Another point is weekly teaching arrangements allow 
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teachers to prepare teaching content that up to date with more current situations. News 

or trends can be adapted to the lessons of each week. A teacher stated:  

  “Content planning every week is advantageous to teachers because they 

can modify teaching content by matching the contents with the situations, news, or 

trends in society. It (the trends) can be used more efficiently to engage the students.” 

(No. 4, personal communication, August 5, 2019) 

 Each teacher will figure out what activities can be inserted into the plan after 

the main lesson plan is done. Some plans of novice teachers will be checked and 

rehearsed with colleagues to make the plan most effective. During this period, when 

they need a new way to create the plans, it is an opportunity for the InsKru website to 

play an important role. The other factors that positively relate to teaching plans are the 

subjects' characteristics, teaching design methods, and time conditions. All factors 

affect students' engagements and subsequent tasks. Some subjects do not have a 

specific learning goal, such as social studies. So, teachers are free to adjust their 

teaching guidelines based on their aptitude and interests. Some teachers who prefer 

politics more than other parts may focus on the content of politics. Some prefer 

economics, and they will prepare content about economics more than the other 

perspectives. Unlike the science content, the teaching contents of these subjects are 

relatively stable. A group of science teachers can create the plan and share their slides 

to use in the class. The difference in each subject's characteristics can be used as a 

requirement of teachers who want to upload their content into an online learning 

platform. 

 Some teachers have chosen to use ready-made lesson plans from educational 

publishers as a model because there are clear and straightforward indicators on the 
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contents they just taught. The advantage of using the instant lesson plan is that it can 

be used immediately without additional application. Some teachers choose to apply 

according to their aptitude. Another factor that affects the plan is the teaching 

conditions, which one university professor in the interview stated: 

  “It did not take a long time for the school's lesson plans, but at the 

university, one course lasted three hours, so I had to design a three-hour teaching 

method to deal with contents that would make the students bored.” (No. 6, personal 

communication, August 7, 2019) 

 Therefore, these conditions are different challenges to all teachers. They have 

to reach learning objectives in the plan and make students engage with their teaching 

methods. Finally, some schools also monitor teachers‟ exams to ensure the proportion 

of exams consistent with the class contents. This makes the design process more 

detailed. According to the data, these factors are the main components of building a 

platform to serve the needs of the knowledge, including students' learning goals, 

learning indicators in one academic year or one semester, and each subject‟s 

characteristics affect the teaching design methods. These are things that all teachers 

should pay attention to if they want to create effective lesson plans. 

 The problem with the teaching plan is the flexibility. Teachers need to adjust 

the lesson plans many times because the school activities interrupted their plans. 

Another problem is that some teachers use ready-made content and teaching methods, 

which are too strict not to have a flexible learning environment. 

 When the teaching plan has been completed, the teacher will put the lesson 

plan into practice. Due to teachers' restrictions and workloads, many teachers do not 

have time to update their teaching plans to be more effective. Most of them will be 
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updated at the end of the academic term. Some parts of the learning may not be noted 

for improvement and used in the next year. 

 The process after searching is implementation. Some teachers will create a 

private online channel to store their knowledge and activities, such as private 

Facebook groups (with only one member). This method's benefit is to keep all 

problems and solutions in one place to be easy to use next time. The problem is that 

some teachers do not use this method to keep their knowledge because of lacking 

knowledge or security concern. There is a problem that the teaching plan does not 

systematically collect knowledge. Every academic year, teachers usually think about 

new teaching methods instead of improving their method before. Creating personal 

knowledge storage will allow teachers to solve their memory problems and create a 

unique professional development system. The teacher remarked as follow: 

  “I want to have a place for collecting the teaching methods. I kept my 

knowledge of myself by creating a Facebook Group with me alone to keep the 

activity.” (No. 9, personal communication, August 18, 2019) 

 The university does not provide enough knowledge and skills for academic 

works. Most teachers have to use the learning-by-doing method to gain knowledge 

and skills. The main issues associated with the knowledge are divided into these 

critical issues: differences of learners, the content required to teach, and the 

perspective that teachers should have. The theory of children's behavior taught at the 

university cannot be used in the real situation because of each student's differences in 

behaviors. It cannot be quickly learned from the real behavioral contexts to 

understand their students. Many universities instruct in-depth core content for content 

issues. Still, when they begin to work at the school, they need to digest their 
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knowledge into more comfortable knowledge and language. Creating teaching 

methods that are not boring and can engage the students are real challenges for Thai 

education. In terms of skills, teachers need to change their roles from knowledge 

recipients to speakers, which requires the necessary skills and credibility received for 

students to manage their classrooms to be more effective. New graduates will find out 

that it is challenging to teach, and they have many skill gaps in the beginning. Finally, 

the vital view of applying knowledge is that it must change, up to different natures of 

the learners. The teacher must have a high level of flexibility with their environment. 

 Nowadays, the teacher professional development is constructed from the 

enforcement by the Ministry of Education and office of education or school systems 

that emphasize the process with results as a straightforward document, such as the 

portfolio and the research, as an expert teacher or a skilled teacher forces them to 

submit their documents to promote and get salary increases. Therefore, the teachers' 

system is an important factor affecting the development of teachers' professions. The 

evaluation with precise shreds of evidence is the advantage of Thai educational 

standards as well. However, the disadvantage for teachers who want to spend their 

time developing the teaching method because that they cannot do it is the burden of 

teaching affects their working time. The current education system is also trying to 

address the teacher's professional development process through teacher supervision 

and a promotional teaching system that does not truly motivate the learning and 

development of their skills and build a community of professional learning, which is 

not as effective as it should be. 
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 4.1.4. Need a safe space for knowledge acquisition 

 The point can be divided into online and offline communities about the 

professional learning community issues, which are defined as formal and informal 

communication. 

  1) Online communication is mostly informal. The online platform 

regularly uses international countries to share knowledge. For Thailand, the leading 

online communication channels are both Line and Facebook. There is one-on-one 

communication in the private chat and Facebook group. Group communication is 

created to inform teachers' problems that they have to encounter in daily life. In most 

cases, communication channels like Facebook Group or Line usually keep way after 

they know one another from seminars or other activities. However, most Thai teachers 

are great at using Facebook to communicate, but they are not active in the Facebook 

group. The fundamental interactions available in the online community just click the 

like button or comments in the status about the contents they are interested in. There 

are only a few long-term conversations after those interactions. Teachers can easily 

use online tools, but if there is no formal learning community, teachers will interact 

and communicate with each other without a specific pattern and sustain the 

relationship. 

  2) Offline communication is divided into informal and formal 

communication, from schools or bureaucratic systems. Informally, teachers usually 

talk about the topics discussed in everyday life. If they talk about their work, they will 

talk about students, such as their family background, to solve the problem together. 

Teachers do not talk about classroom management generally. They focus only on 

relaxation topics because they are tired of working, and there is no time because of 
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other workloads. Therefore, they rarely want to talk about additional teaching and 

learning methods. People expressed an astonishing idea that was talking and 

complaining about others' problems would be great because the others' flaws made 

them feel proud of themselves. The fact is it did not make teachers develop 

themselves. Therefore, the teacher said he needed a positive space to communicate to 

make a more progressive knowledge exchange. A teacher commented: 

  “I don't want to complain about anything. I want a place to create more 

encouragement. I want to know how to develop myself. We can complain in various 

environments, and we usually complain in our workplace. Complaining indeed makes 

us aware of ourselves and our duty, but it doesn't make us develop ourselves in any 

areas.” (No. 10, personal communication, August 15, 2019) 

 The professional learning community's current problem in Thai schools is 

that the community is created because of an order from the Ministry of Education. If 

there is no regulation, teachers won't share and exchange teaching ideas with one 

another, and they will talk only about other things that do not involve education. 

Although some teachers tried to share their knowledge with others, their feedback is 

not so well because other teachers didn't have enough engagement. As a result, in 

many schools where the seminar or the process has been implemented, it is not 

sustainable and cannot be achieved by nature if it isn't ordered to do so. Therefore, the 

government and the school must find a way to create and sustain knowledge 

exchanging activities between teachers' communities.  

 The current teaching supervision problem is a process that forces school 

directors or academic leaders to observe the class environment and provide advice for 

improvements, as the classroom. The process sounds excellent but does not use 
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because it doesn't reflect the real teaching methods and the classroom environment. 

Teachers will be given the evaluation schedule to prepare the contents, activities, and 

teaching materials for that class, then the results of that class are satisfied. However, it 

does not guarantee that they will perform well in other classes. So, teachers need the 

long-term process to develop professional teaching methods to use in their 

classrooms. 

 Otherwise, the professional learning community and the teaching supervision 

process have not achieved the purpose yet because of some negative ideas. Some 

teachers have too much self-esteem. They believe in the quality of their teaching 

methods, and they do not require any suggestions. Each teacher will teach with their 

methods individually according to their responsibility. They think that their teaching 

methods are the best and do not need advice from others. Besides, if they share their 

knowledge with other teachers, it will be an opportunity for other people to steal their 

work. Some teachers will exploit by claiming the methods or activities from other 

teachers as his work so that some teachers did not see that the knowledge exchange 

process will help create sustain and qualified knowledge.  

 Another problem is a culture of respect for people with higher maturity and 

higher qualifications. Junior teachers may fear senior teachers because the seniors 

have experience. It makes young teachers don't dare to share their ideas or give 

feedback to senior teachers. Moreover, senior teachers also do not want to be 

suggested because they think their image will be destroyed. 

 So, there is a need for a knowledge-sharing platform in Thailand. 

Nevertheless, suppose the platform requires teachers to share their knowledge. In that 

case, it must solve the problem mentioned above by offering a way to close the gap of 
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seniority and the fear of exchanging knowledge. Otherwise, it needs to change the 

teacher's perspective that new effective teaching methods can be implemented in the 

classroom. 

 Most teachers want to be in a safe and comfortable environment to exchange 

knowledge for the need for professional learning community development and 

teaching supervision. There must be a clear step of exchanging process. The seminar 

led teachers to know how to exchange knowledge and create a positive conversation 

rather than the negative one, such as encouraging each other to solve the problem. The 

concern is that many teachers want to have the exchanging process only with 

colleagues who are at the same level, so they will have the courage to talk with one 

another. If there is a senior teacher or a supervisor in the process, the teachers will feel 

uncomfortable sharing their idea. Moreover, they will be blocked from the knowledge 

exchanging process because they think seniors will evaluate how good or bad their 

ideas are. 

 About the InsKru target, the website users are the teachers who are active 

users of InsKru and want to explore new teaching methods and ideas for adapting to 

their classes. The shreds of evidence from interviews show that those who use the 

system are teachers are active users of this website. When teachers were asked about 

the number of active teachers who always improve their teaching, many teachers 

responded that only 10% of all teachers are always active. Most interviewees say that 

most of these teachers are a new generation or a group of teachers who have been 

selected as headteachers. Most users of the system are in Bangkok. Even after 

teaching for a long time, some of them still want to improve their teaching methods. 

When they were asked why the rest of the teachers don't use the knowledge-sharing 
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platform, the answer was probably due to their belief that current teaching methods 

still work. There is no need for improvement, and there is no problem to solve with 

the current teaching methods. So, they think they don't need to develop. Some 

teachers know that, there will be many creative things to use in the classroom if they 

search for more knowledge. However, the problem is they're still lazy. There is no 

effort to make them find the knowledge to improve themselves. Some people solve 

this problem by asking. If they have any questions, they will ask the expert or the 

professors who have taught them before. The most serious problem is about the 

evaluation system in Thai education, which is bonded with only a single test that does 

not reflect the teachers' skills and does not support the teachers in developing 

themselves improving their teaching pedagogy. Another strong belief in the education 

system that some people believe in the former teaching is a fair process. When some 

teachers discover new ideas or new teaching methods, they feel uncomfortable and 

insecure because it deconstructs their own beliefs and ideas. So, it causes them to 

refuse the advantage of new creative ideas, and they will miss the opportunity to 

develop themselves. 

 From the general characteristics and conditions of teachers, the Thai 

education system and the school system are the main reason teachers cannot correctly 

manage their tasks and time effectively. Because the jobs that teachers assigned by the 

headmaster are too much. The works are included schoolwork‟s, documents, and 

activities for teachers to attend. It is the leading cause of teachers having no time and 

energy to develop their profession after completing the assigned tasks. Many official 

education institutes also provide teachers with development in various ways, 

including the community of learning, compulsive teaching materials, supervision, and 
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researching in the classroom. However, the results didn't develop the teaching 

profession under the context and needs. In the end, most teachers submit their works 

as a portfolio only for promotion and salary increase. These problems compel many 

teachers to do their document works without spending their time developing other 

dimensions to develop their pedagogy and their students. 

 On the other hand, teachers' development process is needed continuously 

after the teachers start their job because they do not have enough knowledge, skills, 

and attitudes required for works professionally. The method of finding new 

knowledge nowadays can be done in many ways depending on each teacher: learning 

from experience, asking a colleague, or searching for information from the internet. 

Each way will give a different performance and a diversity of styles. It also requires a 

system to store good knowledge and a learning community that creates trust in the 

real world with many professional restrictions. 

 Although teachers who need new knowledge to develop themselves are not 

so many today, it is a good starting point for people who want to start developing their 

career path and the platform's target users in the future. 

 

4.2 How Do the Teachers Apply Knowledge from The Online Platform? 

 4.2.1 Teachers prefer visual, ready-to-use, and easy-to-understand content 

 After understanding the basics of the teaching profession in Thailand, 

Platform InsKru is a website with two types of users: ' Knowledge Provider and 

'Knowledge Seeker'. Both types are related in the form of the indirect network. If any 

side of the user increases, the number of users on the other side will increase 

consequently. By conducting this research, many users take both roles when they use 
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the Platform. To see the problems and need occurring on each side clearly, this 

research will divide the interview data into groups according to the users‟ type. 

 Based on all the information obtained from the interview, in most cases, users 

know how to use the system to find new knowledge while planning a lesson, 

depending on the frequency of using the website and the teachers‟ behavior. Many 

teachers have a way of teaching by applying the idea to match the subject-matter 

content they have to teach. There are many problems with seeking knowledge: the 

number of data that has not been enough, and some complex data, and it is not easy to 

understand. There is also the need to improve the content and users‟ feeling that 

InsKru can be a better learning community. 

 The website usage is divided into three topics. The first topic is the way that 

users are reaching this platform for the first time. The second is the frequency of using 

this platform. The last one is the process of applying knowledge from the website into 

practical applications in the classroom. All topics are the user‟s information about the 

current system overview, including the satisfaction of using the website, the user‟s 

problem, and additional searching for knowledge in the platform. 

 The people who decide to use this website are divided into three large groups. 

First, the teachers who know this platform via the InsKru Facebook page accidentally 

see on the Facebook news feed (sharing by their friends) or know from a Facebook 

group called “ครปูลอ่ยของ - Khru Ploi Khong”, that is a large group created for a 

teacher to share their experiences. Another way is knowing through friends‟ words or 

suggestions by the friends who know the founder of InsKru. These two online and 

offline channels are the main channels that bring most teachers into this platform. 

Many teachers said: 
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  “It is straightforward to find (InsKru) on Facebook. You will know a lot 

about InsKru without being told by friends. I think the reaching site rate is relatively 

high. So, most people know it from Facebook.” (No. 3, personal communication, July 

22, 2019) 

  “At first, I did not find this website by myself, but by Facebook feed. I 

played Facebook, and then I saw the post about InsKru that my friend shared, who is 

also a teacher. In that post, he said InsKru was interesting, so I decided to reach the 

website.” (No. 1, personal communication, July 20, 2019) 

 Only some teachers are the real active users who search for the teacher‟s 

community by themselves through the internet and then found InsKru. 

 The usability of InsKru for all users varies according to the different 

behaviors and tasks: creating a teaching plan, teaching in various situations, and 

collecting knowledge and sources. The primary purpose of using the Platform is to 

find inspiration for teaching by seeing materials, methods, and activities that other 

teachers used, or when there is no idea how to teach. The frequency of using InsKru is 

daily, 1-3 times per week, 2-3 times per month, or only during the semester break (1-2 

times per year). Some situations are assigned to teach on behalf of other teachers 

when the class owner is busy or unable to teach on that day. The school has provided 

other teachers to substitute that period to teach and take care of the students in that 

class. Some teachers who were assigned to teach in the other class decide to let 

students do their homework in class, but some teachers think it is an excellent 

opportunity to conduct the activity to increase students' skills. They do not know the 

content of other subjects over their supervisions. So, they try to find activities that can 
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increase students‟ skills and do not require much instruction to play. As one instructor 

described: 

  “I have often been assigned to teach on behalf of other teachers without 

noticing before. It is better to find a way to maintain or keep that classroom without 

the instructor, instead of finding another teacher who is not the expert in this content 

to teach.” (No. 5, personal communication, August 5, 2019) 

  “This case happened; I have reached the website to search for the ready-

to-use activities or contents because I did not have time to prepare the lesson before 

the class.” (No. 8, personal communication, August 15, 2019) 

 Finally, some teachers read everything to increase the general knowledge, as 

if they create the library in the brain and keep the content for the future. The content 

they have read will be used in the future for the teaching design process. 

 The platform's key features are divided into critical matters related to 

knowledge, ideas, and feelings when using the platform and the experience of 

participating in workshop activities organized by InsKru. 

 The knowledge and ideas shared on this platform have distinctive features: 

the ease of activity ideas in the platform, the relation of contents and daily life, such 

as using popular songs to attract students and connect the songs with essential issues 

in the classroom, such as social bully problem, to suggest the solutions. The 

positioning of the platform is unique than other channels. InsKru has an advantage 

over other platforms on sharing knowledge about teaching and lesson plans. InsKru is 

different from other channels that have many unorganized ideas and categories of 

knowledge. Some teachers said that InsKru is a safe space to share knowledge. If 
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someone shares content on the website, some teachers have good hopes and want to 

share their knowledge with others. As one teacher explained: 

 On the InsKru website, all users are willing to share their ideas and 

knowledge. There are no people who blame our ideas with negative words. There is 

just only = constructive feedback for our methods. It should not be that much. InsKru 

is a safe zone. 

 This may contradict another teacher who feels this area is a public space that 

creates a barrier and fear of sharing content. She remarks as follow: 

  “I was sometimes afraid that the thing I share is wrong. Some stories 

make it feel like someone will comment and look attentively for my mistakes. I am 

also afraid that someone will point my mistakes publicly. So, I do not want to post the 

content” (No. 9, personal communication, August 18, 2019) 

 Another factor mentioned by the various users is the well-categorized 

interfaces, so it is easy to read contents, such as graphic illustrations in a cartoon 

image related to the contents, to makes people understand the content easier. The 

illustrated content with exact steps can help the reader understand the content better. 

Some teachers use picture media in different cases. It shows that the graphics on 

websites are an inspiration to create creative teaching materials. Many teachers think 

that creative media are highlights of the platform. Moreover, there are also factors in 

the classification of content that make it easy to find information that matches their 

needs. A teacher stated: 

  “I like the interface of the web, using images in interesting ways. Some 

posts have pictures of activities to make them visualize and easy to understand .In 

some cases, there is only the written text without any picture, and the readers do not 
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understand. Still, when the illustrations were added, they have a better understanding 

of the content.” (No. 10, personal communication, August 15, 2019) 

 There is also a highlight for many teachers to join; that is, a workshop. 

InsKru workshop is one activity that allows members to exchange ideas together in 

the places and bring ideas from more activities to discuss. Many teachers are 

impressed with the diversity of people who participate in the event. There are teachers 

from different schools and different teaching levels, such as primary, secondary, 

university, or education executives, with different education perspectives. So, they 

will share their view and listen to the story from other views. Another advantage, the 

nature of the active activity is not the same as the one-sided communication seminar. 

Teachers from various places are here to exchange ideas and views with each other. 

This is proof that other teachers in this country are trying to change the classroom to 

be more effective. Although we cannot see this type of teacher much in a typical 

school, many teachers are fulfilled by participating in this activity. One teacher 

explained the following: 

  “It feels empowering. It is unbelievable that many people want to change 

their teaching methods and think of diverse activities. It is also fulfilling for our 

teacher spirit.” (No. 2, personal communication, July 22, 2019) 

 4.2.2 Teachers use comprehensible teaching processes 

 The most common problems about finding knowledge on the website are 

divided into the website itself and users. The website issues are including the number 

of the contents on the website, the understanding of the content, the users‟ journey, 

and the users‟ experience. The other part is the users‟ section, which involves 

feedback on the content, sharing content, and feelings for the website. 
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 For parts of the website, the problem comes from the small number of 

contents in the system. The reader already knows some content. As a result, users do 

not think there is new content on the website then they should be. Besides, some 

content is not detailed. It is only a straightforward telling of the results but did not tell 

the process of conducting activities, so readers cannot use it. Some teacher explained: 

  “For some activities sharing on the website, I did not understand that 

activity because the writer did not tell me how to conduct it.” (No. 6, personal 

communication, August 7, 2019) 

  “The writer just tells me the results but did not tell me how to do it. So, I 

can't imagine the way to conduct the activity.” (No. 2, personal communication, July 

22, 2019) 

  “I am confused after reading it; what to do next? There are many 

questions.” (No. 7, personal communication, August 15, 2019) 

 The last problem associated with the website is using the site navigator. It is 

still confusing to the user. The functions are not understandable.  

 Finally, it is a problem accessing the website. Many teachers tend to find the 

information via Facebook more than reach it directly on the site. 

 For the user who finds knowledge from InsKru, the first problem is the 

classes‟ knowledge application. Since the knowledge on InsKru is practical, the 

application must be suitable for teaching and learning in many cases. It's difficult to 

apply, unlike conceptual knowledge. Some users have already used others' knowledge 

in their classroom. Still, they decided not to give the provider feedback because of 

significant issues such as the lack of time to write feedback, fear, and embarrassment 

if the results are not expected. However, they all know that giving feedback can 
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encourage knowledge providers to write more contents. Similarly, many teachers 

reported that feeling as follows: 

  “I did not feedback the contents I have read from InsKru because there are 

other tasks to do with the class finished. So, I did not think about going back to give 

feedback.” (No. 1, personal communication, July 20, 2019) 

  “Yeah, because I always busy with my work. This is probably the main 

problem. When I finish working, I have to give the writer feedback that what he 

shared was working to be encouraged to share more content.” (No. 3, personal 

communication, July 22, 2019) 

  “I was concerned with their feeling and afraid to say that this activity did 

not work for my classroom. (No. 8, personal communication, August 15, 2019)” 

 Finally, some teacher's attitudes toward InsKru are not like the learning 

community, but it's more like a factory to produce content because there is no real 

exchange of opinions, perspectives, and feelings. As one teacher said: 

  “I want a lot of teaching ideas. But InsKru did not meet my expectation 

because there is a lot of content sharing. I feel insecure about using InsKru, and my 

impression of InsKru started to change. I need a learning society. I need a community. 

Nevertheless, I feel like InsKru is a company of content production. It's different from 

the community. If InsKru wants to dominate the market (of teachers' profession), it 

needs to return the teachers' beliefs and state that we still have a learning community. 

We can create a learning society with our passion together with our ideas. So, the 

better way is to make the website more friendly and to have more interaction”. (No. 4, 

personal communication, August 5, 2019) 
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 For teachers' needs about types of content on the website, there are the main 

stories about the content, a community of learning, and workshop activities. Users 

want to read more content from various users, and the contents should be attractive, 

visual, and useful. The readers want all components to compose with easy-to-

understand format and language. In part the number of users and contents on the 

Website, there are not many contents from various currently available teachers. 

Moreover, there is no interaction from teachers or knowledge seekers that exchange 

their opinions about this idea. Most of them see only the number of viewers and click 

the love button. Many writers want to read comments to know that their content is 

being used, and it is also adaptable with other classrooms. The teacher stated the 

following: 

  “The people only read without comment. I saw the number of views and 

the number of people pressing love, but there is no review from the users. So, I do not 

know the feedback. Is this idea useful for other classes? Moreover, people will not use 

this idea with their class as much as they should because there is no comment to 

confirm that this idea is work. If many people prove it, people should be more 

interested.” (No. 1, personal communication, July 20, 2019) 

 For easy understanding contents, some of the users suggested that the 

contents about activities and teaching methods should be added to more detail, such as 

the activity rules and the materials used in the activity. If possible, the materials such 

as video clips for actual activities or sample worksheets can be provided in InsKru for 

other teachers so that the readers will adapt this idea with their class conveniently. 

 As for the type of content, they would like to read the contents, including 

students' lives and current trends, such as the BNK48 band and the ROV game, to 
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apply with various subjects. Besides, readers want to read contents in complex 

sciences, but in the format and language that is easier to understand, such as 

psychology and other social sciences that can be used in real life. They want the 

content to help them understand the context of their teachings, such as children‟s 

psychology, measurements, and evaluations that teachers need to know while creating 

a teaching plan. Finally, some teachers prefer the authenticity of the contents from 

each teacher for the format of contents. This will change other teachers' ideas that 

they can use the same teaching methods in other classrooms. Then it will follow the 

change of culture in the Thai education system. There is a teacher commented: 

  “I would like to read new content that impacts teachers‟ ideas. The 

content reminds us that we can put new ideas into our classroom. I think it will 

change the Thai education system‟s culture.” (No. 5, personal communication, August 

5, 2019) 

 In being a real learning community, many teachers said that InsKru is like the 

content-sharing board. Teachers do not have a community to discuss real-life or on-

site learning situations. Therefore, there is a desire to have an effective interaction on 

the website so that teachers will have a two-way communication channel. Also, some 

teachers need an online space, as a web board format, to share their feelings for the 

daily work, exchange experiences that occur in the classroom or have a day-to-day 

idea brainstorm with other teachers every day. The brainstorm will be like if the topic 

we teach today is economics; what activities should be used in the classroom? Many 

teachers want the informal communication channel, as the web board format. Besides, 

some teachers also want to share the feedback for activities and methods used in the 

class and allow them to conduct similar activities to exchange and develop activities. 
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Creating an influential teacher community is the basis of creating trust among 

teachers‟ society. The community will encourage Thai teachers to help each other 

create practical learning activities and build confidence to create a better education 

system that needs to happen on this platform.  

 The last thing that users need from InsKru involves real-life workshop 

activities. Many workshops, created by InsKru, allow teachers to exchange different 

activities together and discuss content the advantages and disadvantages of activities 

in the InsKru group. Some teachers who participated in the activities have the goal to 

improve their creativity for conducting activities. Then, they want some basic 

knowledge to create various activities. Many people have stated that they want more 

time for each event because each event's duration is not enough for the whole 

knowledge-sharing process. Some teachers mentioned that only one day is not enough 

to know one another, and they cannot communicate powerfully after the end of the 

workshop. 

 4.2.3 Teachers Continuously Adapt the Knowledge from the Contents 

 Many teachers explained that the advantages of studying hard about subject-

matter knowledge in the university are to create enough knowledge and prepare a 

basic understanding of each type of student, such as the characteristic of exceptional 

children in a classroom. Learning core subjects at university is the basis for their work 

nowadays. The disadvantage is that necessary knowledge from university is used 

about only 10%. The rest of the knowledge and skills they need are things they have 

to find by themselves, such as emotional control, leadership, communication, 

students' understanding, and observation skills. So, many teachers must learn and 
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improve their roles by themselves. It is necessary to learn from direct experiences to 

adapt to the different contexts of different schools. As a high school teacher said: 

  “In most cases, when teachers meet real situations, they will find more 

types of students than they expected. Also, the colleagues have different personalities, 

and the policies of each school are different. Teachers must apply their knowledge to 

match all different situations.” (No. 3, personal communication, July 22, 2019) 

 Some schools still have limitations on the knowledge relaying for each 

subject. Most universities use lecture methods to transfer knowledge to students in the 

faculty of education. The core subjects using this method are English, Social studies. 

and the Thai language. Second, teachers learn about teaching design subjects, 

management plan subjects, teaching media design subjects, teaching evaluation 

subjects, the theory of children's development. There is a new category of the subject 

about being an innovative teacher, such as creative teaching media in some 

universities. Still, they will not know the result of their work because they do not have 

the opportunity to test their pedagogy in the real situation. Similarly, a teacher 

described the experience as follows: 

  “Most of the time, there are subjects about designing learning material, 

but that media has not been applied to real students. The media has only been used for 

hours to take photos and send them to the supervisor. It does not make us realize what 

we think. How effective is it?” (No. 6, personal communication, August 7, 2019) 

 As mentioned, teachers' skills to practice, such as emotion control, 

leadership, communication, student's understanding, and observing skills, have not 

been prepared at the university level. So, many teachers must practice these skills at 

works. These are essential things to learn from experiences while adapting the same 
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method with different school contexts. Some schools also have limitations about 

resources, the number of teachers in each school. In many elementary schools, 

teachers who graduated in a specialized major must teach multiple subjects in one 

semester. In many elementary schools, teachers who have graduated in a specialized 

major must also teach several subjects in one semester. This problem happens in 

public and private schools, and private schools have limited teacher quotas for 

specific subjects. As a result, this group of teachers needs to find more new 

knowledge to fulfill the contents they must teach because the university‟s basic 

knowledge is not enough. So, teachers were forced to study and practice a lot of new 

skills at works. 

 As mentioned, teachers need new knowledge and skills to plan and teach in 

the classroom. Therefore, teachers use several ways to develop themselves, including 

trial and error, collecting the experience from the actual situation, exchanging 

knowledge with colleagues. Many teachers said they use knowledge from universities 

as core knowledge. After that, they find new knowledge to understand and adapt to 

the student's context, such as the family basis, the knowledge necessary for students, 

characteristics of teachers and friends in the school, and the school‟s policy. Everyone 

uses the process that included teaching, adjusting, observing the results, and reflecting 

on the process to know the mistakes and success points and review for using it next 

time. This is the learning from direct experience and action. This process may take a 

long time until the teacher was specialized. Some teacher said: 

  “I use my teaching plan, along with adjusting it for about a semester”. 

(No. 7, personal communication, August 15, 2019) 
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  For searching and applying content the following factors. First, teachers, 

most teachers understand the website‟s function as a platform for exchanging teaching 

ideas. Therefore, most teachers‟ behavior is similar. They all find the idea of the 

teaching process, activities, teaching techniques, and mechanisms used primarily by 

other teachers. In general, teachers have the determining content that the Ministry of 

Education or the school assigned them to teach. Then teachers ask for the idea from 

other teachers to apply it with their classes, and only a few people copied the idea 

without adjusting. The content application processes are divided into three types: 

starting from the teaching subjects, starting from the activities ideas they found on the 

website or starting to practice in skill and mentality. 

 Some teachers start using the content provided on InsKru because of the need 

to increase subject-matter knowledge. There are two main styles of using InsKru. 

First, teachers review their content and subject they have to teach, and then they will 

look for the content on the website that can be adjusted. It can be contented in the 

same subject or other subjects, but it can be adjusted. For the homeroom class, it is 

easy for teachers to teach or conduct any activities like students‟ demands. Most 

teachers will look at the content recommendations, find the one with interesting skill 

enhancement activities, and choose that content. In contrast, the second style is to 

explore the whole content on the platform, choose one effective content, and plug it 

with the knowledge that needs to be taught in the classroom. Some of them use other 

people's ideas as the base and then cross with their knowledge. Some teachers use 

creative teaching ideas, such as bringing content from games that students play, such 

as Pub G, to apply to subjects. If the teacher understands the activity‟s idea clearly, it 

will be easy to adjust it to the subjects that need to teach. 
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 The final type of deployment is forcing to start with the ministry's goals that 

each lesson must be taught with the activities that can practice skills together with 

increasing knowledge in each semester. Many teachers use their knowledge according 

to the type that they are good at. Otherwise, they learn more from the mistakes and 

optimize the next teaching. Most of the interviewees in this research used reading 

content and deploying it in the classroom. They explained about the way of adaptation 

knowledge: 

  “Things in the content can be used, but we must adjust them, not 100% 

copied, using only some dimension.” (No. 8, personal communication, August 15, 

2019) 

  “Even if it is not the activity created for our subject, the process can be 

applied.” (No. 5, personal communication, August 5, 2019) 

  “I will use some activities because it is creative, and I initially cannot 

teach as they did. But I get an idea, and I can build it after reading the content.” 

(No. 2, personal communication, July 22, 2019) 

  “It depends on the topic. For example, in a homeroom subject where we 

can conduct any activities or teach anything during this hour, it is easy to find the 

activity to plugin. The website will show us the activities topics to read. We try to 

understand those contents and use things in the content to improve our pedagogy”. 

(No. 6, personal communication, August 7, 2019) 
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4.3 Why Teacher Shares and Does Not Share Their Knowledge on the Online 

Platform? 

 4.3.1 Altruism  

 From the interview, many factors related to the knowledge sharing process: 

resources of people who have previously shared knowledge, motivation to share 

knowledge, types of knowledge they want to share, the things behind knowledge 

sharing, and what is needed to share knowledge in the platform. 

 In terms of knowledge providers' number and ability, the research found that 

teachers need to have writing skills, personal content, and time to deliver their 

knowledge. Users need communication skills to compose the stories. It also requires 

some skill of digital tools. Teachers who posted the content on InsKru already have 

stories from their status on Facebook, and then they modify their status to the web 

blog format. Also, teachers must have time to prepare their content and write it on the 

website, which is an essential obstacle for teachers. A teacher stated: 

  “I need at least 1 hour if I want to share my experience on InsKru, but 

now I do not have the continuously free hour. It is just 15 minutes. So, I cannot”.  

(No. 1, personal communication, July 20, 2019) 

 Next, the motivation to share knowledge is divided into Intrinsic motivation 

and extrinsic motivation. Intrinsic motivation for users in the platform consists of 

sharing knowledge with others, personal sharing and formal sharing, the desire to see 

the extension of their ideas in other classrooms, and personal knowledge storage. 

Extrinsic motivation consists of stimulation from society and the desire to be 

appreciated by sharing content with other teachers. 
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 For Intrinsic motivation, most interviewees stated that the primary motivation 

that encourages them to share content is other teachers. They would like to share 

activities with other teachers to apply them to the students they teach. It is one way of 

expressing their ideas, with the intention that others will have benefits from adopting 

this idea. Writers share the experience of using other online teaching tools to reduce 

the duration of another process in finding new knowledge. As the manager of the 

school described: 

  “Other people can easily continue using it without analyzing what the 

pros and cons of each tool are. It is like the customer chooses the product that suits 

him on the online shopping website. So, they do not have to study how to use the 

website by themselves. It will use easier than some websites, such as Kahoot, that 

they must try using it by themselves.” (No. 8, personal communication, August 15, 

2019) 

 Some teachers share entire because they hoped that knowledge sharing would 

be part of the Thai educational system's development. Some teachers said that, 

currently, there is no space to share knowledge among teachers like this, together with 

the current learning community that most teachers do not voluntarily join. The 

education system does not encourage truly conducive to the community. As one 

instructor described: 

  “There is no opportunity to have space to share this story. We think we 

have ideas. So, we want to share these things with others.” (No. 5, personal 

communication, August 5, 2019) 
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 4.3.2 To leverage from the knowledge of others 

 Another intrinsic motivation is developing and expanding the content by 

allowing other teachers to use their knowledge in different classrooms, school 

contexts, and student‟s types. Then they come back to InsKru to share the feedback or 

a result of that class to know the consequences of other teachers applying that 

knowledge in diverse schools and see more aspects of the knowledge. Some teachers 

said that they want people to critique them to improve their content writing. A teacher 

stated: 

  “I want people to criticize my work. Then, I will improve my skill from 

the feedback. It is the learning process.” (No. 1, personal communication, July 20, 

2019) 

 Besides, many teachers use InsKru as their library of contents that can 

systematically be managed. It is not mixed with personal stories, like when they 

shared the content on Facebook. They used this platform to store bits of knowledge 

and prompts for use in the future. He mentioned the following: 

  “It will keep all experiences and knowledge with us. Usually, the 

knowledge is not stored but stored when we keep the content so that everyone can 

reach and read it. This fact reminds me that I should keep going on content writing.” 

(No. 9, personal communication, August 18, 2019) 

 4.3.3 A desire to be recognized as an expert 

 For extrinsic motivations, some teachers decided to share their knowledge 

because they are encouraged by other teachers. Whether it is direct from a friend who 

told them to write or teachers who attend workshops, it encourages them to 

summarize the new knowledge from the activity and post it on InsKru. Another 
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encouragement is from users visiting the site and seeing other teachers share content, 

which influences them to share their own stories. However, the most important 

motivation is feedback. The positive feedback can lead teachers to share more 

content. Readers can do many types of feedback, such as likes, comments about using 

knowledge or only say thanks to the writer. All actions can encourage them to share 

content continuously. A teacher commented: 

  “When we see the content being shared, and we read the comment or 

feedback. For example, I have already used your activity, and my students like this 

activity a lot. Then, it feels good.” (No. 6, personal communication, August 7, 2019) 

 Many teachers have their way to choose contents based on the following 

factors. First, teachers would like to read and share content based on personal 

experience. Someone loves to read the case of successful teaching, according to the 

learning objectives and the content‟s freshness. If the platform has many contents 

with the same stories as the writer, then the writer will not submit it to InsKru. The 

teacher of a private school commented with her perspective: 

  “I will post when I have different content. If there are repetitive items in 

the platform or many people, have already used it. I will think that the readers have 

already known about the content I want to share. So, I do not have to post them”  

(No. 2, personal communication, July 22, 2019) 

 Besides, some teachers share teaching tools, such as using other online 

platforms with additional content criteria: there must be no cost to use them because 

they don't want teachers to spend money to use them. It is often seen as a free 

teaching medium in the system. 
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 4.3.4 Barriers of the knowledge sharing: Time, fear, and skill 

 Things behind the knowledge sharing process can be divided into the current 

website operation and various writer factors that occur both internally and externally. 

The following factors related to InsKru using statistics are page alignment, content 

sorting issues, and web tabs that are not clear enough to choose from. This is an issue 

about user experiences and technical problems that occur in systems behind the 

sharing process. Moreover, the main external factors are teachers‟ daily schedule, and 

most teachers do not have time to write and reach the contents because of many 

workloads. Some teachers estimate that it takes about 30 minutes per article to write. 

Then they think they cannot find free time to compose the contents. Some teachers 

who passionate about writing will write the first draft and then complete the final draft 

or recompose the content when they have free time. This is one of the critical 

obstacles of posting contents on the platform, as one instructor described: 

  “I still do not have time to compose. Typically, if I want to write content 

and only have 10 minutes, I will write down the knowledge. Nevertheless, I do not 

have free time to recompose the contents to share it on the website.” (No. 8, personal 

communication, August 15, 2019) 

 Also, internal factors affect many teachers, including confidence in writing, 

the fear that arises from sharing content, writing skills, the desire to write, and the 

types of content they like. The most significant factors are the first two factors which 

affect together. Many teachers think their teaching experience is not enough to 

conduct the content, or their activities that have been done in schools was failed. This 

is why they do not want to share their experiences with other teachers, and 
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meanwhile, many authors often share the content or activity that was successfully 

used in the class. A teacher assistant (TA) described the situation: 

  “With only a few experiences, I still do not dare to share them widely.” 

(No. 10, personal communication, August 15, 2019) 

  “Some of my activities failed because school activities interrupt my 

teaching plan and students‟ reading literacy. Sometimes I decided to use activities that 

other teachers shared. However, it did not complete successfully with my class. I will 

adjust all activity ideas until it is perfect, then I will share.” (No. 9, personal 

communication, August 18, 2019) 

 Besides, many teachers do not dare to share content because they are afraid 

of readers' inappropriate and harmful comments. Some teachers share the content only 

in their private areas like Facebook, but not in the public websites because they don‟t 

want to reveal their identity in the online community. Similarly, a teacher described 

his feeling as follows: 

  “I do not want to reveal myself to other people. I do not know other 

people‟s ideas about me, but I still scare”. (No. 2, personal communication, July 22, 

2019) 

 Moreover, the factors that influence the knowledge provider are writing 

skills. Content writing requires the skills to compose and select the words that can 

communicate in the way they want. If teachers never practice writing skills, they 

cannot feel the courage to share their content publicly.  Besides, some teachers have 

never paid attention to sharing information, and they feel lazy to share knowledge 

with other teachers. One teacher stated: 
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  “We have to spend a lot of time writing good content. Most people are 

tired and lazy; then, we do not do it.” (No. 1, personal communication, July 20, 2019) 

 Some teachers claimed that there are Facebook pages that sell instant 

teaching materials. It makes teachers compare the benefits of sharing free content 

without returning and sharing with others' payment. 

 As mentioned about internal and external problems, teachers want to get 

things from InsKru to increase the motivation to share their knowledge, including 

feedback and comments from the readers to get feelings of a dedicated learning 

community. Many authors cannot see who has already applied their knowledge in 

other classrooms and comments for applying in various contexts. Some teachers see 

their friends applied the knowledge and share the results on their own Facebook posts, 

but they did not comment on the site. It makes the platform feel like a one-sided 

communication without exchanging ideas. A teacher commented: 

  “I want the readers to share how he used my method in other 

environments because there are other ways to use the media I created in real 

situations”. (No. 4, personal communication, August 5, 2019) 

  “Nevertheless, on the InsKru website, there is no comment showing. So, I 

am not motivated to share content. Can you imagine? I saw that someone reached my 

content but had no interaction with it.” (No. 5, personal communication, August 5, 

2019) 

 It does not have the environment of an online community that teachers 

exchange knowledge efficiently. Some teachers say that they feel like it is not a 

'community‟, but it is a 'content factory'. They also compare the feeling between 

sharing content on their Facebook timeline and sharing it on InsKru. They think that 
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sharing on Facebook is more attractive because Facebook friends will give them 

comments or feedbacks for sure. A teacher commented: 

  “I feel that sharing content on Facebook is more enjoyable because there 

are people who comment their feedback on my status. So, I want to continue to share 

on Facebook.” (No. 7, personal communication, August 15, 2019) 

 Another factor is that teachers need support for their content writing because 

they have no free time to conduct it independently. They need an assistant, or the 

content editor to compile all information they want to share. 

 According to the interview, it is imperative to remember things to improve 

InsKru to draw the attention of teachers who want to be knowledge providers. The 

most crucial point to improve is to create the tools that support teachers to share their 

content conveniently. The supports include the tools to improve the teacher's writing 

skill, identifying existing contents in the system clearly to let them know which type 

of contents they want to share and the assistant tools to compose the contents for 

some teachers who do not have time. Moreover, the primary motivation is that some 

teachers intend to write articles to help other teachers, such as sharing their subject-

matter knowledge, enhancing mutual knowledge areas, and keeping knowledge used 

in a systematic platform. The platform should increase teachers‟ extrinsic motivation 

by finding mechanisms such as allowing teachers to invite their friends or create the 

motivation for readers to create comments and feedback so that the writer will have 

good feelings and the desire to share their knowledge again. Then, the platform will 

have sustainability. 

 From the general characteristics and conditions of teachers, the Thai 

education and school system do not adequately manage the balance of teachers‟ tasks 
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and time. Excessive school works, documents, and school activities are the leading 

causes that make many teachers have no time and energy to continue developing their 

profession. So, the system seeks ways to develop professionals in various ways, 

including the professional community of learning, compulsive teaching materials, 

adequate supervision, and researching in the classroom not to develop a profession 

that comes from the teacher's needs. As a result, the output is just summiting jobs to 

promote. These problems compel many teachers to survive without spending most of 

their time developing their careers to be further used in classrooms‟ development and 

students‟ development. 

 On the other hand, teacher professions' development is frequently needed 

after starting a new job because of the knowledge, skills, and attitudes required for the 

role. Nowadays, the development method can be done in many ways depending on 

each teacher's aptitude: learning from experiences, asking the colleague, or searching 

for information from the internet. It also requires a system to store good knowledge 

and a learning community that creates trust in the real world with many professional 

restrictions. So, there is a need for a platform that can solve these pain points. 

 Although teachers who need new ideas, as mentioned above, are not many 

today, the starting point of the platform is an advantage for people who want to start 

developing their professions, and it can be an excellent basis to support the self-

development trend in the future. 

 Moreover, it needs to communicate the primary motivation that some 

teachers use to write articles already out to other teachers, such as sharing knowledge 

with others, enhancing mutual knowledge areas, and keeping knowledge used in an 

orderly system. It should increase extrinsic motivation by finding mechanisms such as 
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allowing teachers to invite their friends or create other impulses to create comments 

and feedback, applying knowledge on the site to their classrooms so that the writer 

feels good and wants to return to exchange again until platform sustainability. 

 Based on all the information obtained in the user section, the user who needs 

content to find that the website system now meets some of the needs of the user when 

planning a lesson, depending on the frequency and behavior of each teacher, and 

many teachers have a way of teaching by applying the idea on the website to match 

the subject content that needs to be taught. There is also a big problem: the number of 

data that has not been enough and the quality of some of the data is not easily 

understood and wants the site to improve its content and feel more conducive to 

learning. 



CHAPTER 5 

DISCUSSIONS AND CONCLUSION 

 

5.1 Discussions 

 In this study, teachers said that Thai education should let them have enough 

knowledge of the subject and enough activities creating ways, but, in facts, teachers 

face many challenges about professional development as follows: lack of skills or 

experiences to relay to students, such as communication skill, emotional management 

or classroom management. All elements mentioned are essential in the classroom. The 

first set of questions in this research is about the need for knowledge in which 

teachers want to develop teacher professions in the online community. There are four 

types of knowledge they want to reach from the online site: intelligible subject-matter 

knowledge, activity ideas as a class introduction or recreation activity, essential 

knowledge and skill needed for professions such as humans learning process, student 

psychology, learning design, class management, emotional management, and memory 

development. Finally, some teachers need knowledge from other aspects that relate to 

everyday life. The second set of questions involves applying the knowledge provided 

by the platform. Many teachers need knowledge that can easily understand the 

teaching process. It is suitable for applying to each student's context, each class, and 

each school in a different environment. However, it may not be convenient to share 

the system results because there is no time. The last question set is about key 

motivations to use this platform and obstacles that prevent them from reaching 

InsKru. The knowledge provider is motivated to share their expertise with other 

people and wants other people to adapt or use it in other environments and feedback 
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them.  They need more feedback from readers about content, such as using their 

knowledge or feedback to encourage them to write more content in the future. The 

main barrier that blocks their motivation to share knowledge is writing, digital 

literacy, and free time limitation in daily life. For the knowledge seeker, the main 

problem is the small number of contents on the platform. Some content is not a fresh 

idea or not easy to understand. Moreover, some content cannot be adapted in other 

classrooms because the content is too rough. The main barrier for the knowledge 

seeker is about sharing feedback with the writer. Many teachers brought knowledge 

from InsKru to use in their classroom, but they did not give any feedback or comment 

about the content owner's results. Some people did not dare to comment on the failed 

result from using the activities from InsKru. More teachers want this platform to be a 

learning community to share personal opinions, feelings, and perspectives among 

teachers.  

 Based on the research findings on teachers' development, it is clear that 

teacher’s education at the university, training during internships, and continuous self-

improvement during the work should go hand in hand for a successful career in the 

Thai education system. All factors affect the development of children's education and 

society. On the other hand, technology plays a vital role in pushing forward e limits of 

the InsKru platform to increase the rate of self-development faster and easier from 

different angles. Thai teachers have tried many ways to find new knowledge on their 

own. The diligent and growth mindset allows teachers to find additional knowledge 

through several methods, such as reading books, asking friends, and finding new 

knowledge online. Many teachers came across the InsKru platform and found that the 

current application requirements are in the form of knowledge applied immediately in 
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the classroom. It can be subject-matter knowledge, or it can be in other categories. It 

is also the creative activities and exciting knowledge related to students’ daily lives or 

current trends to draw students’ attention. Also, what teachers need is knowledge of 

the skills that can be applied to the classroom, such as classroom management, child 

psychology, and emotional management. Many teachers have already understood that 

they need to be deployed multiple times to become an expert with deep experience. 

Thai teachers are currently using technology to develop their professions to find new 

knowledge, but platform InsKru and other online media have not responded to their 

needs yet. Some teachers also need teaching materials from international sites. There 

are diverse materials and have better quality from the Thai educational website. This 

is an excellent opportunity for InsKru or any other platform in the future to create an 

efficient teaching material collection. 

 In case this platform will improve, or there is another knowledge-sharing 

platform for Thai teachers, it should design that can efficiently encourage the users to 

create contents by stimulating intrinsic motivation, showing the result of readers using 

your idea in other classroom and design the way that knowledge providers can share a 

brief content under their time constraints. For knowledge seekers, this platform should 

add more content related to students’ lifestyles and maybe provide practical content 

guidelines for the knowledge providers to write content with precise details. A 

platform should encourage active communication for a knowledge seeker who tried to 

use the knowledge, and the results did not match their expectations, maybe in the 

anonymous mode. The primary importance of the online knowledge-sharing platform 

is to make feelings of the safe learning community that teachers can share all feelings 

and opinions, both positive and negative, to learn from them.  
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 This study's limitation is that most interviewees are users in both roles: 

knowledge providers and knowledge seekers. The results may be more positive than 

negative because these people have looked at themselves from two perspectives. If an 

interviewee is the only one-side user, they can describe more extreme feedback, such 

as the feeling that they do not link with this platform and the expanded reaction for 

that situation.  

 Moreover, this study does not focus on the teachers who use this website for 

the first time, so that this research has no insight into the impressions or ‘turning 

points’ of users that make them continue using InsKru or reject to use the platform in 

the next time.  

 Another limitation of this study is the diversity in teachers’ background using 

InsKru, ranging from elementary school teachers to university professors. On another 

side, the difference in each teacher’s experience, such as pre-service teachers, teachers 

in particular projects like Teach for Thailand, teachers who have been teaching for 1-3 

years, and school administrators, give many exciting views using this platform. 

However, the number of users in each group is not large enough as it should be. The 

conclusion can only stand for teachers' view at many levels and many Thai education 

roles, but only a few case studies represent all teachers.  

 If there is more research about the online learning platform in the future, this 

study can be developed by conducting interviews of each user group to dig deeper 

into their problems and needs. The research summary will be more precise if the 

platform has users. For example, studying the knowledge provider and users only 

makes us found insight into using the platform to share content in various ways. As 

mentioned, if there will be a study involved with the knowledge seekers, we will get 
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more insight into the needs and problems that the readers face and consider the data as 

user requirements. So, the platform will improve the interface and system to meet 

users' expectations on both sides. For another possible direction of future research, the 

research should find more interviewees with diversity in careers to reflect the precise 

result of the research that matches all the audience of an online knowledge-sharing 

community in Thailand.  

 

5.2 The implications for Teacher Professional Development System Design 

 This research aims to understand both users, the knowledge sharing person 

and the knowledge seeker. Begin by studying the current user behavior to be used as a 

guideline for developing future systems. During the study, some teachers have 

additional needs. Additional recommendations and opportunities arise from analyzing 

the root causes of problems and synthesizing possible development opportunities to 

create a better teacher professional knowledge-sharing platform in the future. By 

dividing the suggestion into four categories, comprising the search for knowledge 

section, knowledge application section, knowledge sharing section and system 

overview. 
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Figure 5.1: The implications for Teacher Professional Development System Design 

 

Table 5.1: Suggestion and Details 

 

No. Suggestion Details 

Acquire Knowledge 

1.1 Practical 

Knowledge & 

Skill 

- Increase the amount of content to increase the 

likelihood of adoption. 

- New & simplified knowledge, such as activities that 

increase attention, other science to apply and teacher 

skills for use in the classroom. 

- Content related to daily life and trend. 

(Continued) 
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Table 5.1 (Continued): Suggestion and Details 

 

No. Suggestion Details 

Acquire Knowledge 

1.2 Clear Detail of Idea - Reduce confusion of menu and well-organized 

category of information to support searching 

behavior of a teacher. 

1.3 Familiar Channel and 

Media 

- Facebook and YouTube are channels familiar to 

Thai teachers for finding knowledge 

1.4 Proof of using - Mechanism to motivate user in the system to show 

result and feedback after applying the idea in the 

classroom 

Apply Knowledge 

2.1 Easy understanding 

content 

- Practical content to save time for implementation  

- Show more details and process of teaching, the 

learner's journey, actual result in classroom, context 

and experience 

2.2 Support process of 

applying knowledge 

- Personal log system to keep track and learning of 

using knowledge by classroom. 

Share Knowledge  

3.1 Encourage to share - Find a way to visualize teacher sharing action to 

see their altruistic behavior and see the extension of 

their ideas in another classroom. 

(Continued) 
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Table 5.1 (Continued): Suggestion and Details 

 

No. Suggestion Details 

Share Knowledge  

3.2 Emotional Support - Create a positive environment to exchange idea. 

- Option to express content in an anonymous mode 

for someone who wants to write but does not want to 

show themselves. 

- Choice to react positively, such as likes and 

suggestions, not a criticism that cannot do anything in 

the next step. 

3.3 Technology and 

Skill Support 

- Tools for help teacher for writing.  

- Someone helps to write, proofread, edit, finish 

content. 

- Tutorial about using platform supporting teachers 

who don't have a lot of digital skills 

- Show existing content that can write expand 

knowledge. 

3.4 Recognition as 

Expert 

- Way to push society, such as friend and another 

teacher, to admire their content and action.  

(Continued) 
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Table 5.1 (Continued): Suggestion and Details 

 

No. Suggestion Details 

Overall 

4.1 Short Time to use 

platform 

- Redesign user journey to spend a short time in the 

platform, around 15-30 minutes per time. 

4.2 Sense of Community - Build two-way communication to exchange 

knowledge and feeling with positive feedback 

- Create an informal way to build community such as 

an informal web board 

- Crate easy way to feedback about using content 

- Reduce the sense of seniority in the platform  

- Guide the way to comment on an idea in a positive 

way. 

- Increase the exchange of personal feeling and 

classroom experience to make a platform, not like a 

one-way content provider 
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Appendix A 

Questions for Interviews 

 

A.1 Questions about InsKru Platform 

 - What do you know about the InsKru platform? 

 - What can motivate the teacher to reach and use the platform? 

 - When you reach the site, are you looking for anything specific information, 

or just browsing and seeing anything you’re interested in? 

 - How do you select the knowledge on this platform?  

 - How do you feel about sharing your content on a platform? 

 - If you share any content, why do you want to share the turning point that 

makes you want to publish your content? 

 - After you shared the content, what do you want to receive from the readers 

as your feedback? 

 - What is the most important motivation that drives you to share your 

content? 

 - If you do not want to share, what is the barrier that blocks you from doing 

so? 

 - How often you use this platform? (per week or per month) 

 - Please describe the journey of how you find the information or resources 

you want from the InsKru website. 

 - In your idea, what can motivate you to use this platform every day? 

 - Do you like any gimmicks of the insKru platform?  

 - How would you describe the culture of this community? 
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 - What is the best experience using this platform?  

 - What is the worse experience using this platform? 

 - Have you ever used the knowledge you have read from InsKru? If any, how 

did you adapt it with your class or use it in which form? 

 

A.2 Questions about the current solutions and problems when finding online 

knowledge. 

 - What is the knowledge required for creating teaching methods and 

activities? 

 - What are the most important knowledge and skills teachers need to instruct 

their students in the class? 

 - What are the knowledge and skills that you have learned from the 

university? 

 - What knowledge and skills that you have learned are used in a real situation 

of classroom management?  

 - How do you practice and prepare yourself to instruct students in the school 

break period? 

 - How do you practice and prepare yourself to instruct students before the 

class?  

 - How do you prepare your knowledge and practice your skills to use them in 

the classroom? 

 - How long you practice knowledge and skills in the classroom? 

 - What is your knowledge gap or the things you haven’t learned from the 

university, but you need them to manage your classroom? 
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 - Do you have a plan to improve yourself in knowledge and skills using in the 

classroom? 

 - What do you do to improve your knowledge and skill in everyday life? 

 - Do you use an online website/tools/platform to improve your content and 

engage your students? 

 - How do you update the modern knowledge of teaching and education? 

 

A.3 Questions about the need for professional improvement. 

 - What are the tools or things that can improve your classroom? 

 - What are things that can develop your career? 

 - What do you want to know more about your job? And do you have the 

solution about your knowledge lacking?  

 - If online platforms (website, line, YouTube) have diverse knowledge and 

improve your class, what kind of things do you want? 

 

A.4 Questions about the competitors of the InsKru platform. 

 - Do you use the other sites to find the sources of education methods? 

 - Why do you select that platform? 

 - Is there anything you want but cannot find on that platform?  

 - What is the different value of the InsKru website in your idea compared 

with the other site you use? 

 - If you use that site until now, why do you still use this platform? 
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A.5 Questions for the knowledge seeker (reader role). 

 - How did you find the Platform InsKru? From the website or people’s 

suggestion? 

 - How did you feel the first time you used this site? 

 - After you used it, what do you think InsKru is? 

 - How often do you use this platform to seek additional knowledge? 

 - How do you use this platform regularly, and when?  

 - Do you use it with anyone? 

 - What are the experiences you have gained from this platform? 

 - What is the knowledge you want more to improve your career path? 

 - Do you think the value that InsKru gives is different from the value of 

another platform? 

 - Why are you still using the InsKru platform? 

 - How do you prepare the teaching contents and methods? 

 - How does this platform help you to prepare your class contents? 

 - Knowledge Capturing: Normally, how do you find new knowledge, and 

how do you adapt that new knowledge with your teaching methods? 

 - Knowledge Discovery: How can you find the knowledge that matches your 

aim? 

 - Knowledge Sharing: How do you share the knowledge with other teachers? 

 - Knowledge Apply: Could you tell me your knowledge application process? 
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A.6 Questions for the InsKru platform founder. 

 - Why did you establish this platform? 

 - In your idea, what is ‘InsKru’? And why is it called InsKru? 

 - How does the sharing knowledge system work? 

 - Who are the target users of InsKru? 

 - How many people are on your teams? 

 - How about the plan for InsKru development in the future?  

 - How long and how many of the budgets does it take to develop the InsKru 

website? 

 - What is the goal of the InsKru platform? 

 - What is the core value of the system? 

 - What are the success cases of using InsKru to improve the teaching 

methods? 

 - Why InsKru also organize an offline workshop? 

 - Knowledge Capture: How do people upload their contents into the system? 

 - Knowledge Discovery: Are there any users who continuously update their 

content? 

 - Knowledge Sharing: What types of knowledge do users often share on the 

website? 

 - Knowledge Apply: How do the readers apply the knowledge in InsKru with 

their real situation? 

 - Mechanism: What is the mechanism used in the system that motivates users 

to share knowledge? 

 - Technology: What are the technologies used in the system? 
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Appendix B 

Interview coding process 

 

1. Put the interview data to program MAXQDA2020 to analyze. 

 

 

 

Figure 2 MAXQDA2020 Program for coding interview data 

 

1. Read the data and structure theme received from the coding system. 

2. Export all data to Google sheet and divide the data into each group of themes. 
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Figure 3: Coded content in excel file 
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3. Explain the meaning of the theme and describe it, as shown in chapter 4 

 

 

 

Figure 4: Coded content in excel file 2 
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Appendix C 

Platform User Interface 

 

 

 

Figure 5: InsKru Platform - Home page 
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Figure 5 (Continued): InsKru Platform - Home page 
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Figure 6: Platform - Content details page 
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Figure 7: Platform - Knowledge sharing page 
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Figure 8: Platform – ‘Teaching technique’ category 

 

  

Figure 9 Platform – ‘subject-based idea’ category 

 

  

Figure 10: Platform – ‘activities idea’ content category 
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Figure 11: Platform – the background story about InsKru 
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Figure 12: Facebook Page with 110k Follower (June 2020) 
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